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Preface

Most educators will agree that there is no such thing as “too much” writing prac-
tice. This workbook is for the teacher who is seeking additional writing experi-
ences for students, geared to their interests as well as to growth in specific writ-
ing skills.

We hear laments from businesspeople and college administrators alike. Why
can’t our people (or students) write clearly and competently? The lack is so great
that a whole new service industry emerged—writing facilitators who will go into
the job place and lead workshops and seminars designed to produce employees
who are able to communicate with the written word.

Why should this be necessary, especially in light of the emphasis that has
been placed on writing skills throughout school curricula in recent years? Even
the widespread use of the writing process, a method with proven success, doesn’t
appear to have dimmed the outcry for better writing skills in business and high-
er education.

Many theories have been offered for this problem. There is the pervasive
influence of the nonwritten media such as television, film, and radio. It does
seem as though the medium is the message, as was predicted decades ago by
Marshall MacLuhan, and people today are more in tune with visual and aural
input. Then there is the corruption of the language into something resembling
street English. Fluidity and change in language has always gone on, but there
now seems to be more rapid acceptance of these corruptions as valid, especially
in verbal communication. Except for those who may read columns and books by
linguists like William Safire, there doesn’t seem to be much concern about what
is or is not correct English usage. This laissez-faire, “anything goes” attitude may
work orally in face-to-face (or telephone-to-telephone) conversation, but it can be
confusing and ineffective when written. The spoken word can be clarified by
expression, vocal inflections, body language, and visual stimuli. The written
word depends on structure and clarity of expression. When this is missing, writ-
ing degenerates.

Whatever the reason, the problem remains. How can our children learn to
write more effectively? As with any other skill, it seems to this teacher and
author that once initial instruction in the writing process has been given, drill
and more and more practice (especially the kind that is structured and guided)
is the key. In order to accomplish this, a wealth of writing activities is required,
especially those that will interest students while helping them acquire writing
expertise.

Students learn to write by writing. When they acquire confidence in their
ability to communicate, writing will begin to seem less like drudgery and more
like an exciting, engrossing activity. It is hoped that this workbook will be one
tool among many that will “turn students on” to writing.
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This workbook is designed to supplement any writing curriculum or to stand on
its own as a resource for additional writing projects. Its primary aim is to pro-
vide a variety of easy-to-use activities that will give students the directed prac-
tice they need to acquire writing skills.

The motivation for this book and most of the ideas in it arise from the
author’s own 15 years of experience teaching writing skills to middle school stu-
dents, an understanding of student needs for a multiplicity of guided writing
experiences, and the teachers’ requirements for handy, easy-to-use activities that
will provide this practice. The reproducible activity sheets in this book can be
used for class assignments and are equally effective for students in individual-
ized programs. The primary focus is on mastery of the writing process—prewrit-
ing activities, including brainstorming alone or in groups, speedy writing of a
first draft, revisions, and the final copy.

While teacher guidance and input is always helpful, the instructions on
these worksheets are at the level of student understanding. Students in grades
four through eight should have no difficulty completing these activities on their
own with a minimum of teacher involvement. The teacher has the option, there-
fore, of offering these as individual assignments, to be shared in small groups or
as teacher-led class activities.

These guided writing activities can build student confidence in themselves as
competent writers and dissipate the feelings of being threatened and blocked that
are evoked in many boys and girls when confronted with a writing assignment. To
this end, the tone of the text and instructions is light, casual, and encouraging.

The initial activities are simple and fun to do. Their goal is to give students
a pleasant familiarity with language and the uses of words in varied combina-
tions and situations. The title of this first unit, Playing with Language, indicates
its purpose—to help students overcome negative attitudes toward writing and to
guide them into thinking of it as pleasure rather than torture. While process
writing steps are omitted in this unit, most of the simple activities do have an
educational purpose. For example, “Invasion of the Letter Snatchers” is designed
to improve editing skills and the ability to spot spelling errors. The purpose of
“Batting Champ” is to encourage the use of active verbs. “Fill-in-Stories” are
easy-to-do precursors to narration and creative writing. Many teachers find them
particularly useful at times when students tend to be restless, such as just before
holidays or vacations. It is hoped that the students will be having too much fun
to notice the underlying educational goals. The playful aspects of language are
emphasized for positive reinforcement.

Subsequent units become more complex, but this is done gradually. By the
time the students reach the more difficult projects, they should be fully prepared
for them by what has gone before and be confident in their ability to succeed. It
is not necessary that every single assignment be completed for this workbook to
be effective. Any activity can be useful at any time the teacher perceives it to be
applicable to current class needs.

xi
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All activities in Units Two through Eight are structured to train students in
the specific techniques of competent writing, including sentence and paragraph
structure, the framework of an essay, and the use of clear, precise language to
convey a desired outcome. This is achieved by guiding the students in the writ-
ing process, step by step, and then applying these principles in composing essays,
letters, stories, journals, and so on. Emphasis is placed not only on helping stu-
dents become familiar with the elements of good writing, but also on training
them to apply that knowledge to their own work, particularly when revising.
Student writers often fail to master the revision process. For too many of them,
their post-revision copy differs very little from their first draft. To this end, many
of the exercises in this book direct student attention to only one or two elements
of good writing at a time and require the student to consider only those aspects
when reviewing that particular assignment. As the students accumulate hands-
on experience applying these various techniques to their own writing, they
should gradually be able to incorporate more and more of them not only into
their revised copy but in first drafts as well.

Teaching students to write via the steps of the writing process is no longer a
new or faddish concept. Most educators who are involved with writing instruction
are familiar with the process. Therefore, it will not be minutely described or ana-
lyzed here except to point out its proven effectiveness when used properly.
Teachers who wish more details about this method can find many texts available,
including the author’s own HOOKED ON WRITING: Ready-to-Use Writing Process
Activities for Grades 4-8, The Center for Applied Research in Education, 1990.

The instructions for each activity are simple, clear, and easy for students to
follow with or without teacher guidance. A student who completes all the assign-
ments should be well along the road to mastering the writing process and sub-
sequently be able to use it independently.

These twin aims—to make writing enjoyable and to help the students
acquire mastery of the writing process—provide the foundation for all the activ-
ities in this workbook, which is organized as follows:

UNIT ONE: Playing With Language—Activities that offer pleasurable and
exciting stimulation with words, phrases, and sentences, and give students a pos-
itive feeling for language usage. Some of the activities included are fill-in stories,
construction of sentences repeating the first letter of each word, projects using sim-
iles, metaphors, sensory language, active verbs, synonyms, opposites, and so on.

UNIT TWO: Paragraph Writing—Activities that offer experience in para-
graph construction, utilizing the steps of the writing process.

UNIT THREE: Simple Essays—Activities giving instruction and practice in
the construction of simple essays, utilizing the steps of the writing process.

UNIT FOUR: More Complex Essays—Same as Unit Three, with more
advanced essay subjects and construction, including some business and techni-
cal subjects.

UNIT FIVE: Simple Letters—Activities giving instruction and practice in
writing simple personal letters, utilizing the steps of the writing process.
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UNIT SIX: Business Letters—Activities giving instruction and practice in
the construction of business letters, such as job applications, letters of complaint,
and sales letters, utilizing the steps of the writing process.

UNIT SEVEN: Creative Writing—Activities giving instruction and practice
in writing descriptions, dialogue, characterization, plot, and complete stories,
utilizing the steps of the writing process.

UNIT EIGHT: Variety Pack—A variety of writing activities, including jour-
nals, personal experiences, journalism, and poetry, utilizing the steps of the writ-
ing process.

ADDITIONAL NOTE TO TEACHERS

There is a fairly wide differential in writing readiness and ability of fourth-
graders as compared to eighth-grade students. Most of the activities in this
workbook are designed to bridge this span. The responses of an average eighth-
grader will be quite different from those of a fourth-grade student, but the struc-
ture of the activity and the form of the worksheet will be the same. Naturally,
teachers’ own evaluations of their students’ specific needs and interests will
guide the choice of worksheets for any particular individual or class.
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Activity
Number

Unit One:
1

2

10

11

12
13
14

15A
15B

16A
16B

17
18

19

Title

ﬂ/@W With l’@nquaqe 74
The Timid Turtle (Fill-In Story)
The Bully (Fill-In Story)

A Summer in Space (Fill-In Story)

A Thanksgiving Meal (Fill-In Story)

Scary Sentences
Colorful Sentences

Sensational Similes

A Surprise at the Beach (Fill-In Story

With Similes)
Opposites Attract
Extended Opposites

Contrary Mary

Batting Champ
Buried Treasure
Invasion of the Letter Snatchers

All Through the Year
Memorable Months

Dr. Healthy Needs You!
Working for Dr. Healthy

Icky Squirmy
How to Build Better . . .

A, My Name Is . . .

XV

Skill

Imaginative writing

Sentence structure
Vocabulary development

Using similes

Using antonyms

Paragraph writing
Using antonyms

Using active verbs
Spelling
Word recognition

Building vocabulary
Sentence skills

Using sensory words

Adjectives and adverbs

Alliteration

Page

11
12

13

14
15
16

17
18

20
21

22
23

24
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Activity  Title

Number

20 Additional Alliteration

21 Crazy Jingles

22 Trains, Planes, and Flying Saucers
23 Sounds the Same to Me!

24 Accentuate the Opposite

25 That's What I Think!

26 Storm Warning

27 Creating Critters

Unit Juws: Paragraph Whiting 33

28 Scrambled Paragraphs
29 More Scrambled Paragraphs

30A So That's What Happened! (First Draft)
30B So That's What Happened! (Revising and
Writing a Final Copy)

31A Outrageous Descriptions (First Draft)
31B Outrageous Descriptions (Revising and
Writing a Final Copy)

32A Captain Hook (First Draft)
32B Captain Hook (Revising and Writing a
Final Copy)

33A Smooth Sailing (Prewriting)

33B More Smooth Sailing (First Draft)

33C Smooth Sailing (Revising and Writing a
Final Copy)

34A Looking Good! (Prewriting)

34B Looking Good! (First Draft)

34C Looking Good! (Revising and Writing a
Final Copy)

35A Cut It Out!
35B Cut It Out Even More!

36A Paragraph Seeds (First Draft)
36B Paragraph Seeds (Revising and Writing a
Final Copy)

Skill

Rhyming jingles
Spelling and sentences
Homonyms

Prefixes

Completing sentences
Spelling

Word recognition

Organizing sentences into
paragraphs

Organizing and writing a
simple paragraph

Writing a descriptive
paragraph

Beginning a paragraph with
a hook

Using transitional words
and phrases

Writing a descriptive
paragraph

Using precise language and
avoiding wordiness

Developing a paragraph from
a topic sentence

Condents

Page

25

26

27

28

29

30

31

32

34
36

38
39

40
41

43
44

45
46
47

48
49
50

51
52

53
54
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Activity
Number

37A
37B

38A
38B

39A
39B

40A
40B

41A
41B
41C

42A
42B

43A
43B

Title

Stop That Chop!
Stop That Chop Again!

Too, Too Much
Too, Too Much Again

Paragraph Fun (First Draft)
Paragraph Fun (Revising and Writing a
Final Copy)

More Paragraph Fun (First Draft)
More Paragraph Fun (Revising and Writing
a Final Copy)

Shopping List (Prewriting)

Shopping List (First Draft)

Shopping List (Revising and Writing a
Final Copy)

Paragraph Puzzles (First Draft)
Paragraph Puzzles (Revising and Writing
a Final Copy)

Backward Paragraph Puzzles (First Draft)
Backward Paragraph Puzzles (Revising and
Writing a Final Copy)

Unit Thee: Simple Essays 71

44A
44B
44C

45A
45B
45C

46A
46B
46C

47A
47B
47C

48A
48B
48C

I Didn't Know That Was There! (Prewriting)
I Didn't Know That Was There! (First Draft)
I Didn't Know That Was There! (Revising
and Writing a Final Copy)

Twenty-First-Century Inventions (Prewriting)
Twenty-First-Century Inventions (First Draft)
Twenty-First-Century Inventions (Revising
and Writing a Final Copy)

Me, Myself, and I (Prewriting)

Me, Myself, and I (First Draft)

Me, Myself, and I (Revising and Writing
a Final Copy)

My Own Special Place (Prewriting)
My Own Special Place (First Draft)
My Own Special Place (Revising and
Writing a Final Copy)

My Hero (Prewriting)
My Hero (First Draft)
My Hero (Revising and Writing a Final Copy)

Skill

Using longer sentences for
smooth writing

Avoiding wordiness and too-
long sentences

Developing a paragraph from
a topic sentence

Organizing sentences into a
paragraph

Completing a paragraph

Beginning a paragraph/
writing a topic sentence

Using a brainstorming list and
constructing a three-paragraph
essay

Constructing a three-paragraph
essay using a question as a
topic sentence

Constructing a three-paragraph
essay using topic sentences
as "hooks"

Writing a three-paragraph
descriptive essay using topic
sentences as "hooks"

Writing a three-paragraph
character description

xvii

Page

55
56

57
58

59
60

61
62

63
65
66

67
68

69
70

72
73
74

75
76
77

78
79
80

81
82
83

84
85
86
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Activity
Number

49A
49B
49C

50A
50B
50C

51A
51B

51C

52A
52B
52C

53A
53B
53C

54A
54B
54C

55A
55B
55C

56A
56B
56C

57A
57B
57C

Title

The Yummiest Meal of All (Prewriting)
The Yummiest Meal of All (First Draft)
The Yummiest Meal of All (Revising and
Writing a Final Copy)

One Hour in a Supermarket (Prewriting)
One Hour in a Supermarket (First Draft)
One Hour in a Supermarket (Revising and
Writing a Final Copy)

A Look at Me, Ten Years From Now
(Prewriting)
A Look at Me, Ten Years From Now
(First Draft)
A Look at Me, Ten Years From Now
(Revising and Writing a Final Copy)

My Neighborhood (Prewriting)

My Neighborhood (First Draft)

My Neighborhood (Revising and Writing a
Final Copy)

One Great Day! (Prewriting)

One Great Day! (First Draft)

One Great Day! (Revising and Writing a
Final Copy)

Home Sweet Home (Prewriting)

Home Sweet Home (First Draft)

Home Sweet Home (Revising and Writing
Final Copy)

The Ideal Parent (Prewriting)

The Ideal Parent (First Draft)

The Ideal Parent (Revising and Writing
a Final Copy)

Easy As Pie (Prewriting)

Easy As Pie (First Draft)

Easy As Pie (Revising and Writing a
Final Copy)

Boy, Is This Hard! (Prewriting)

Boy, Is This Hard! (First Draft)

Boy, Is This Hard! (Revising and Writing
a Final Copy)

Unit Doun: More Compler Cadays 115

58A
58B
58C

Great Friends (Prewriting)

Great Friends (First Draft)

Great Friends (Revising and Writing a
Final Copy)

Skill

Condents

Page

Constructing a three-paragraph 87

essay, using sensory words

Writing a three-paragraph
action essay

Writing a three-paragraph
character description

Writing a three-paragraph
descriptive essay

Writing a three-paragraph
essay combining action
and description

Writing a three-paragraph
description using active
verbs and sensory words)

Writing a three-paragraph
opinion essay

Writing a three-paragraph
essay using a "hook" in
the topic sentences

Writing a three-paragraph
essay using specific
examples

Constructing a five-paragraph

essay using subtopic

sentences for each paragraph

88
89

90
91
92

93

94

95

96
97
98

99
100
101

102
103
104

105
106
107

108
109
110

111
112
113

116
117
118



Condents

Activity
Number

59A
59B
59C

60A
60B
60C

61A
61B
61C

62A
62B
62C

63A
63B
63C

64A
64B
64C

65A

65B

65C
65D

66A

66B

66C
66D

67A
67B
67C

68A
68B
68C

Title

Here's How-To! (Prewriting)

Here's How-To! (First Draft)

Here's How-To! (Revising and Writing a
Final Copy)

Magic Wishes (Prewriting)

Magic Wishes (First Draft)

Magic Wishes (Revising and Writing a
Final Copy)

The Best Season of the Year (Prewriting)
The Best Season of the Year (First Draft)
The Best Season of the Year (Revising and
Writing a Final Copy)

Music! Music! Music! (Prewriting)

Music! Music! Music! (First Draft)

Music! Music! Music! (Revising and Writing
a Final Copy)

My Favorite Things (Prewriting)

My Favorite Things (First Draft)

My Favorite Things (Revising and Writing
a Final Copy)

Making Better Schools (Prewriting)

Making Better Schools (First Draft)

Making Better Schools (Revising and Writing
a Final Copy)

Who Collects Stamps? (Prewriting—Research)
Who Collects Stamps? (Prewriting—
Organizing Information)

Who Collects Stamps? (First Draft)

Who Collects Stamps? (Revising and Writing
a Final Copy)

The Amazing Man From Milwaukee
(Prewriting—Research Worksheet)
The Amazing Man From Milwaukee
(Prewriting—Organizing Information)

Skill

Constructing a five-paragraph
"how-to" essay

Constructing a five-paragraph
essay using subtopic
sentences for each paragraph

Developing a topic in a
five-paragraph essay

Essay-writing: Focusing on
point of view

Writing a five-paragraph
opinion essay

Writing a five- or six-
paragraph opinion essay

Gathering research data and
organizing into a five-
paragraph essay

Organizing research data
and constructing a
five-paragraph essay

The Amazing Man From Milwaukee (First Draft)

The Amazing Man From Milwaukee (Revising
and Writing a Final Copy)

Best Foot Forward (Prewriting)

Best Foot Forward (First Draft)

Best Foot Forward (Revising and Writing
a Final Copy)

Something Great! (Prewriting)

Something Great! (First Draft)

Something Great! (Revising and Writing a
Final Copy)

Organizing data and writing
a personal résumé-type essay

Writing a four-paragraph sales
essay using sensory words
and active verbs

Xix

Page

119
120
121

122
123
124

125
126
127

128
129
130

131
132
133

134
135
136

137
138
140
141
142
144
145

146

147
148
149

150
151
152




XX

Activity
Number

69A
69B
69C

70A
70B
70C
70D

Title

Don't You Agree? (Prewriting)

Don't You Agree? (First Draft)

Don't You Agree? (Revising and Writing a
Final Copy)

A Perfect World (Prewriting—Brainstorming)
A Perfect World (Prewriting—Outline)

A Perfect World (First Draft)

A Perfect World (Revising and Writing a
Final Copy)

Unit Five: Simple Lelters 167

71A
71B
71C

72A
72B
72C

73A
73B
73C

T4A
74B
74C

75A
75B
75C

T6A
76B
76C

TTA
77B
77C

78A
78B
78C

Party Time! (Prewriting)

Party Time! (First Draft)

Party Time! (Revising and Writing a
Final Copy)

Friends Across the Miles (Prewriting)
Friends Across the Miles (First Draft)
Friends Across the Miles (Revising and
Writing a Final Copy)

A Buddy in Space (Prewriting)

A Buddy in Space (First Draft)

A Buddy in Space (Revising and Writing a
Final Copy)

Guess What I'm Doing (Prewriting)
Guess What I'm Doing (First Draft)
Guess What I'm Doing (Revising and
Writing a Final Copy)

Thanks a Lot (Prewriting)

Thanks a Lot (First Draft)

Thanks a Lot (Revising and Writing a
Final Copy)

News From Home (Prewriting)

News From Home (First Draft)

News From Home (Itemizing and Writing
a Final Copy)

Dear Owner (Prewriting)

Dear Owner (First Draft)

Dear Owner (Revising and Writing a
Final Copy)

Dear Mom (Prewriting)

Dear Mom (First Draft)

Dear Mom (Revising and Writing a
Final Copy)

Skill

Writing a four- or five-
paragraph opinion essay

Preparing an outline and
writing a five-paragraph
essay

Writing a letter of
invitation

Writing a letter to a
pen pal

Writing a letter to a
pen pal

Writing a newsy letter
when away from home

Writing a thank-you
letter

Writing a letter describing
personal and local
activities

Composing an imaginative
letter from a pet to its
owner

Writing a Mother's Day
letter

Condents

Page

153
154
155

156
157
159
160

162
163
164

165
166
167

168
169
170

171
172
173

174
175
176

177
178
179

180
181
182

183
184
185
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Activity
Number

T9A
79B
79C

80A
80B
80C

Title

Dear Dad (Prewriting)

Dear Dad (First Draft)

Dear Dad (Revising and Writing a
Final Copy)

Dear Twentieth-Century Folks (Prewriting)
Dear Twentieth-Century Folks (First Draft)
Dear Twentieth-Century Folks (Revising and

Writing a Final Copy)

Unit Sin: Business. Lelters 793

81A
81B

82A

82B

83A
83B
83C

84A
84B
84C

85A
85B
85C

86A
86B
86C

87A
87B
87C

88A
88B
88C

Business Letter Form
Can You Set Up a Business Letter?

You've Got a Complaint! (Prewriting and
First Draft)

You've Got a Complaint! (Revising and
Writing a Final Copy)

Get That Info! (Prewriting)

Get That Info! (First Draft)

Get That Info! (Revising and Writing a
Final Copy)

Let's Shop! (Prewriting)

Let's Shop! (First Draft)

Let's Shop! (Revising and Writing a
Final Copy)

It's Our World, Too! (Prewriting)
It's Our World, Too! (First Draft)
It's Our World, Too! (Revising and
Writing a Final Copy)

I Can Help (Prewriting)

I Can Help (First Draft)

I Can Help (Revising and Writing a
Final Copy)

Dear Box Number (Prewriting)
Dear Box Number (First Draft)

Dear Box Number (Revising and Writing a

Final Copy)

Team Business Manager (Prewriting)
Team Business Manager (First Draft)
Team Business Manager (Revising and
Writing a Final Copy)

Skill

Writing a Father's Day
letter

Writing an imaginative
letter from a future
world

Guide
Questionnaire

Writing a letter of
complaint

Writing research
letters

Sending away for
product information
and catalogs

Writing to public
officials

Applying for
volunteer work

Letter responding to
a classified ad

Ordering merchandise
from a catalog

xXxi

Page

186
187
188

189
190
191

194
196

197

198

199
201
202

203
205
206

207
208
209

210
211
212

213
215
216

217
219
220
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Activity
Number

89A
89B
89C

90A
90B
90C

91A
91B
91C

92A
92B
92C

Title

Dear Editor (Prewriting)

Dear Editor (First Draft)

Dear Editor (Revising and Writing a
Final Copy)

Radio Station Rock 106 (Prewriting)
Radio Station Rock 106 (First Draft)
Radio Station Rock 106 (Revising and
Writing a Final Copy)

Summer Cash (Prewriting)

Summer Cash (First Draft)

Summer Cash (Revising and Writing a
Final Copy)

Follow the Leader (Prewriting)
Follow the Leader (First Draft)

Follow the Leader (Revising and Writing a

Final Copy)

Unit Seven: Creative WW&@ 237

93A

93B

94A
94B

94C

95A
95B

95C

96A
96B

96C

97A
97B

97C

Getting Ideas (First Draft and Group
Sharing)

Getting Ideas (Revising and Writing a
Final Copy)

Building Blocks (Prewriting)

Building Blocks (First Draft and Group
Sharing)

Building Blocks (Revising and Writing a
Final Copy)

Getting More Ideas (Prewriting)
Getting More Ideas (First Draft and
Group Sharing)

Getting More Ideas (Revising and
Writing a Final Copy)

Feeling Fine (Prewriting)

Feeling Fine (First Draft and Group
Sharing)

Feeling Fine (Revising and Writing a
Final Copy)

Leaping and Shouting (Prewriting)
Leaping and Shouting (First Draft and
Group Sharing)

Leaping and Shouting (Revising and
Writing a Final Copy)

Skill

Writing an opinion
letter to an editor

Influencing media
programming through
letter writing

Writing a job-application
letter

Describing the steps
of a process in a
letter

Developing a story from

a one-paragraph beginning

Developing a list of
characters, setting, and
plot ideas to use in a
story

Developing an incomplete
plot summary into a
story

Using sensory language

Using active verbs

Condents

Page

221
223
224

225
227
228

229
231
232

233
234
235

239

240

241
243

244

245
247

248

249
250

251

252
253

254



Condents
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Number

98A
98B

98C

99A
99B

99C

100A
100B

100C

101A
101B
101C

102A
102B

102C

103A
103B

103C

Title

Where on Earth? (Prewriting)

Where on Earth? (First Draft and Group
Sharing)

Where on Earth? (Revising and Writing a
Final Copy)

What's Happening? (Prewriting)

What's Happening? (First Draft and Group
Sharing)

What's Happening? (Revising and Writing a
Final Copy)

Who Are You? (Prewriting)

Who Are You? (First Draft and Group
Sharing)

Who Are You? (Revising and Writing a
Final Copy)

Say What? (Prewriting)

Say What? (First Draft and Group Sharing)
Say What? (Revising and Writing a Final
Copy) '

Irresistible Beginnings (Prewriting)
Irresistible Beginnings (First Draft and
Group Sharing)

Irresistible Beginnings (Revising and
Writing a Final Copy)

A Day in the Life of the Sillies (Prewriting)
A Day in the Life of the Sillies (First

Draft and Group Sharing)

A Day in the Life of the Sillies (Revising
and Writing a Final Copy)
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104A
104B
104C

105A
105B

105C

Rhyme Time (Prewriting)

Rhyme Time (First Draft)

Rhyme Time (Revising and Writing a Final
Copy)

Flower Power (Prewriting)

Flower Power (First Draft and Small-Group
Sharing)

Flower Power (Revising and Writing a
Final Copy)

Skill

Writing background
description

Preparing a plot
summary

Characterization

Writing dialogue

Beginning a story

Writing a humorous,
imaginative story

Writing rhymed
couplets

Writing descriptive
poetry

xxiii

Page

255
256

257

258
259

260

261
262

263

264
266
267

268
269

270

271
272

273

276
278
280

281
283

285



XXiv

Activity

Number

106A
106B

106C

107A

107B

107C

108A

108B

109A
109B

110A
110B

110C

111A

111B

111C

112A

112B

112C

113
114

Title

What's It Like? (Prewriting)

What's It Like? (First Draft and Small-
Group Sharing)

What's It Like? (Revising and Writing a
Final Copy)

Feeling Happy/Feeling Sad (Prewriting)
Feeling Happy/Feeling Sad (First Draft
and Small-Group Sharing)

Feeling Happy/Feeling Sad (Revising and
Writing a Final Copy)

Who Am I? (Prewriting)
Who Am I? (Final Copy)

Who Are You? (Prewriting)
Who Are You? (Final Copy)

Chasing the News (Prewriting)

Chasing the News (First Draft and Small-
Group Sharing)

Chasing the News (Revising and Writing a
Final Copy)

Classroom Flash (Prewriting)

Classroom Flash (First Draft and Small-
Group Sharing)

Classroom Flash (Revising and Writing a
Final Copy)

An Interview With Who? (Prewriting)

An Interview With Who? (First Draft and
Small Group Sharing)

An Interview With Who? (Revising and
Writing a Final Copy)

Strings of Words
More Strings

Skill

Comparisons and
similes

Expressing feelings
through poetry

Journal writing for
self-understanding

Understanding others
through journal writing

Writing a simple
news story

Writing a classroom
or school news story

Writing an interview
with a fictional or
historical character

Automatic writing (stream
of consciousness)

Condents

Page

286

288

289

290

291

292

293

295

296
298

299
300

301

302

303

304

305

306

307

308
309



UNIT ONE

Contrary to what many students believe, writing can be a pleasurable activity.
This unit is designed to give boys and girls hands-on experience with language
as fun, to increase their comfort level with words and phrases, and to give them
a positive feeling for the written word. Although each exercise has some specif-
ic purpose for building knowledge of the uses of language, the form and instruc-
tions are light, casual, and emphasize the idea of enjoyment rather than dreary
drill. This is the only unit in this workbook that does not use any steps of the
writing process beyond that of a first draft in its most elemental form.




Name Date

The Timid Turtle

Pill- I Story

DIRECTIONS: Fill in the blanks with your own words and phrases. Then complete the
story, using the back of this paper.

It was a warm day in the month of . I was with my friends
and . We were out in the backyard, tossing
around my ball. My friend threw the
ball too high and it into some bushes.
“You I” I shouted. I ran back and peered through the
, looking for the ball. I didn’t see it, but I did see something
else. Something I It was a turtle creeping along the
The thing had legs, a head, and a
shell.
I wanted that turtle! I wanted to be able to show it to my
friends. I reached through the and picked up
that thing. Holding it in my fist, I ran over to the
kids.
“Look!” I said in a voice, and opened my fist.
The turtle’s feet and head had disappeared. Only
the shell could be seen.
“Wow!” said . “Give me that turtle!”
“No way!” I it. “It’'s my 1”
grabbed my hand, and the turtle . I was
so angry that I (Finish this story on the back of this paper.)
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Name Date

The Budly

Dill-In Story

DIRECTIONS: Fill in the blanks with your own words and phrases. Then complete the
story, using the back of this paper.

It was ’s first day in the new school. He felt a little
. The teachers were . The kids seemed
. It was a day for , but at last it
was over. The bell rang and rushed outside. At the
bottom of the steps, someone blocked his way. The guy was as big as
a . He had a fac