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ABOUT THE
BASIC COMPOSITION
ACTIVITIES KIT

The Basic Composition Activities Kit gives secondary English teachers, special reading
or writing teachers, and other educators concerned with writing improvement a practical,
systematic approach to teaching basic composition skills. Easily used in junior and senior
high school classrooms developmentally or remedially, it concentrates on four essential areas
of composition and is conveniently organized into the following sections:

I. Management Ideas and Activities

II. Persuasive Writing Skills and Activities
III. Descriptive Writing Skills and Activities
IV. Report Writing Skills and Activities

V. Letter Writing Skills and Activities

Section I provides practical guidelines and activities for managing the writing
improvement program, including:

® an overview of the writing process

® prewriting activities to motivate students and to help eliminate the “I don’t know what
to say” and “I can’t get started” syndromes

® modeling activities to develop students’ ability to judge writing assignments and their
understanding of the steps in the writing process

e conference and recordkeeping devices to guide students through the prewriting,
drafting, and revision stages and to help them monitor their own progress

® activities and techniques for encouraging and building skills in revision

® evaluation procedures that provide for maximum student writing and require mini-
mum teacher time

e techniques for helping reluctant writers
3



4 About the Basic Composition Activities Kit

Sections II through V provide more than 130 reproducible student activities designed to
teach students the basic elements of the composition process. The activities apply the
common elements of standard English, such as mechanics and usage, to practical writing
tasks. Each composition section also emphasizes key writing concepts such as purposes for
writing, the intended audience, organizing ideas, and editing. If students’ performance on
state-mandated competency tests in writing is a concern, these activities will direct you
toward their success.

Developed by a classroom teacher for classroom teachers, the Kit gives all teachers—
even those with little background in writing or English—the information and materials
necessary to teach writing effectively. It can be easily adapted to any content area in which
writing is important. The additional components at the end of each section include lists of
writing topics, model outline forms, and lists of signal words and phrases, along with sample
responses to the student activities. The activities have been used in English classes, content
area classes, and even Title I classes. They have proven effective in a variety of classroom
settings and with a variety of students.

The Basic Composition Activities Kit offers a new and flexible approach to improving
basic composition skills at the secondary level. It will enable you to revitalize and strengthen
your writing program without changing your entire curriculum, and it will help you better
meet the individual writing needs of all of your students.

Bren T. Price
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MANAGEMENT
IDEAS AND
ACTIVITIES

For many years educators believed that assigning topics and correcting papers on a
regular basis was the key to improved student writing and successful writing programs. In the
past decade, however, researchers have found that assigning and correcting alone do not
ensure student improvement. On the contrary, the research shows that the real key to
improved student writing lies in developing the whole process of writing. This process
involves three essential stages—prewriting activity, writing activity, and revision activity—
as represented in Figure I-1.

How can we, as teachers, find the time to develop and manage all stages of the process
in our writing programs? Section I of the Kit presents a variety of practical management ideas
and activities to teach the process of writing and thereby help students to become more
effective writers. Included are prewriting activities, modeling activities, conference and
recordkeeping techniques, student revision activities, evaluation procedures, and ideas for
helping reluctant writers.

PREWRITING ACTIVITIES

Prewriting is an essential part of the total writing process, whether the writer is a first
grader or a professional, whether the topic is student-directed or teacher-directed, or whether
the genre is a business letter or a piece of narrative prose.

One important aspect of writing that should be emphasized during the prewriting period
is audience. To whom are the students writing? Are they writing to their parents, the teacher,
a close friend, or a prospective employer? The message may be the same, but the tone, style,
and form may vary drastically. Make sure the students know the intended audience. Better
yet, plan to have the students send the finished message to their intended audience. Writers
tend to be more expressive and more precise when they realize the audience is involved.

The purpose for writing is another essential ingredient of prewriting activity. Is the
student’s purpose to describe, to inform, or to persuade? Is he or she writing a letter, a poem,
or a report? Will the writing be published or merely kept in a folder in its rough draft form?
How will the writing be evaluated, if at all? Is there more than one purpose involved?
Students are not always aware that their writing is evaluated both on content and on
mechanics.

All of the preceding questions need to be answered before students begin to write,
Knowing the exact purpose and the intended audience gives the students direction and



FIGURE I-1
Structured Overview of the Writing Process
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Management Ideas and Activities 1

contributes to the overall quality of expression. The following activities should help to
eliminate the “I can’t think of anything to say” syndrome and get students started in the first
stage of the writing process.

Teacher-Directed Activities
Here are several prewriting activities you can lead yourself:

1. Write a word on the board, such as “nuclear” or “subway.” Have small groups of
students list as many associated words as possible in four minutes. Transcribe these
words on the board and have the students write sentences and/or a paragraph using
the words.

2. Write ten vocabulary words from a piece of literature on the board. Have students
write five to eight of them in a sentence or two. Share their responses.

3. Brainstorm or discuss with the whole class or in small groups: (a) pros and cons of a
school activity or a controversial issue, (b) favorite movies or television programs,
(c) an upcoming or completed field trip, (d) a photo, picture, or object, () a piece of
literature read by the entire class, (f) a current event, (g) a classroom incident, (h) a
character from politics, television, or movies.

The topics for writing are endless, and prewriting activity triggers ideas, words, and
phrases to help students get started with their rough drafts. When the activities and topics are
teacher-directed, make sure that all students have some prior experience with the material.

Student-Directed Activities
The following are prewriting activities your students can direct on their own:

1. Interview other people in the building (secretaries, teachers, custodians, and so on)
and outside the school (firefighters, police officers, business persons, senior
citizens). Write about them and include a picture with the report.

2. Using a simple questionnaire, interview others about their feelings, interests, and
hobbies. Questions such as ‘“What would you like to know about others?” and
“What would you like others to know about you?”” trigger ideas for student writing
topics.

3. Brainstorm or discuss with a partner things that interest him or her. Keep a pencil and
paper handy to record any ideas that occur.

Whatever approach is used, prewriting is important. Writers need this time and activity
to think about their topics. Brainstorming, discussion, interviewing, and writing down key
words and phrases all help to spark ideas they already have and help them put the ideas into
print.
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MODELING ACTIVITIES

Students may attend school for 12 years and college for four additional years and never
see a teacher’s writing product, much less ow the teacher writes. Generally speaking,
teachers assign a topic, collect the papers, and hand the papers back with the corrections.
Most students note the grades and file the papers—permanently.

Do you know of a music teacher who does not play music or an art teacher who does not
practice his or her craft? Can you imagine the outcome if these teachers never displayed their
skills? Music teachers model position, movement, tone, and rhythm. Art teachers model
form, movement, and detail. Both demonstrate in front of their students the process from
beginning to finished product. At first their students imitate. Gradually the students begin to
experiment as they practice and develop skills. Ultimately their own style emerges.

As teachers of writing, we must be aware of how much students can benefit from
actually seeing our step-by-step process of writing. Where do we get our ideas? How do we
organize them? How or why do we change words, phrases, and order? How do we write for
different audiences and purposes? Students view writing as a one-step process, and we must
show them otherwise.

Here are suggestions for modeling the writing process for your students:

1. Prewriting: Select a topic familiar to all students, such as “How I spent my summer
vacation.” Brainstorm on the overhead or board several ideas, images, words, or
phrases that come to mind. Organize usable ideas.

2. Drafting: (You may wish to do this ahead of time.) Start writing in sentence or
paragraph form. While writing, leave blank spaces if you can’t think of an idea or
word. If mistakes are present, let them be. If you are a naturally polished writer,
make errors purposefully.

3. Revising: Display the rough draft. Circle words that may be misspelled, put
parentheses around awkward phrases, underline unclear words, and cross out
unnecessary ideas or words. Ask students to identify any problems you didn’t notice
and to offer suggestions for improvement.

4, Take the first five minutes of the period to write on the same topic assigned to
students. Share your writing with the students and ask them questions about it. Be
willing to accept suggestions if they genuinely help.

5. When teaching a particular skill, such as word choice, organization, or sentence
structure, share with students a piece of your own writing that lacks the particular
skill. Ask them to respond and criticize. Criticize your own writing out loud. Write a
final draft incorporating changes and explain why you made the changes.

6. Use a form such as Figure I-2 on the overhead projector or the board. It is a model of
an 8%" X 11” sheet of paper upon which you can use % to show your actual rough
draft and % to include any comments or possible revisions of that rough draft.




FIGURE |-2
Model Rough Draft Sheet

(%s for your actual rough draft)

(¥ for comments about rough draft)
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Modeling serves a number of important purposes. It helps teachers as well as students
appreciate the ease or difficulty of an assignment. It also shows students that there are certain
steps involved in writing a quality piece. Most important, they learn that teachers are human
and do not magically create and compose masterpieces on the first attempt. If we teachers of
writing use the successful techniques practiced by our counterparts in art and music, students
will see and hear models that they can imitate and with which they can experiment.

CONFERENCE AND RECORDKEEPING TECHNIQUES

Many teachers of writing have found the conference technique helpful in guiding writers
through the prewriting, drafting, and revision stages of the writing process. The conference
is used to let the author tell the teacher more about the piece of writing, as if the teacher were
the learner. In turn, the teacher asks questions. The questions in themselves suggest a need
for student revision, not teacher correction. The responsibility for improvement is thus
placed in the hands of the student, where it belongs.

Questions for Conferences
1. Before we begin, will you tell me about your writing?
2. How do you feel about this piece of writing?
3. Would you like to share it with me by reading it out loud?
4

. If I asked you to rate your piece of writing on a scale from one to five, with five being
the very best you can do, how would you score yourself?

”

a. If the student answers ‘“five,” then say, “May I offer one suggestion for

improvement?”’

b. If the student rates the writing at less than five, then say, ‘““What would you do to
make it a five?” or “Fine, why not put it into your folder until later.”.

5. What part of your writing (beginning, ending, specific sentences or phrases) do you
like best/least?

6. If you had all the time you needed, what would you do differently? (Have them write
this down on their paper for future reference.)

7. What do you think a good writer does from start to finish? Did you do this? (This
tells you what the student knows about the writing process.)

8. Is there anything that I can help you with on this piece of writing?

9. Now that we have had this conference, what will you do with your paper? (The
student might respond that it will be handed in for formal evaluation, be revised and
rewritten, or put in his or her writing folder for future work.)




[
© 1982 by The Center for Applied Research in Education, Inc.

{

Name

FIGURE I-3
Student Composition Checklist

Skill

Topic:

Date Checked

Topic:

Date Checked

Topic:

Date Checked

Topic:

Date Checked

Topic:

Date Checked

Organizing Ideas

Purpose

Audience

Organization

Composing Ideas

Introduction

Topic Sentences

Supporting Details

Conclusion

Revising Ideas

Spelling

Capitalization/Punctuation

Grammar/Usage

Sentence Length

Sentence Variety

Word Choice

Sense

Individual Checklist

| read orally to

Proofreader’s Initiats

Date of Conference




16 Management Ideas and Activities

These questions help to draw more out of the writer. They also model the kinds of
questions students could ask each other if they meet together in small groups. If you are
critical or judgmental, students tend to be defensive and are afraid to open up. Moreover,
your critical behavior will transfer to your students when they have conferences with each
other.

Here are suggested guidelines for conferences:

e Limit the conference to five minutes.

o Give students an individualized checklist that includes things to do and skills to check
before signing up for a conference. A sample checklist is shown in Figure I-3.

e Set up a conference environment that is comfortable.

® Provide a means for students to initiate the conference, such as the Teacher
Composition Management Checklist shown in Figure I-4.

® Be nonjudgmental and patient.

® Listen more than you talk.

® Ask leading, specific questions that elicit expansion or improvement.
® Have students read the piece to you.

e Make a note of the student’s strengths and weaknesses on the Teacher Composition
Conference Checklist (Figure I-5).

e Have conferences in groups of three or four if possible.

Conferences are not easy. The class must be managed so that students know what to do
while they are waiting. They could be having conferences with classmates, doing rough
drafts, visiting learning or activity centers, brainstorming new topics, improving old topics,
researching, or anything else related to writing.

Teachers who have successful conferences encourage student responsibility for topic
selection, revision, and pride in the final product. These teachers tend to know quite a bit
about students’ interests, abilities, and weaknesses.

Recordkeeping

Keeping good records aids in the evaluation process. It provides the teacher with an up-
to-date accounting of students’ strengths and weaknesses, and it allows both students and
their parents to keep track of progress.

The most popular means of keeping records is the use of a student folder. Students can
make their own with construction paper, or teachers may distribute durable manila folders. In
order to avoid a loss or damage of the folders, it is best to keep them in a central location,
except during writing time.
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FIGURE I-4

Teacher Composition Management Checklist

Name Date Notation or Activity Rating What's Next
Notations
D, = First Draft OR = Oral Reading + = Positive Rating
D, = Revised Draft C = Conference 0 = Neutral Rating
FD = Final Draft P = Published — = Negative Rating
S = Shared with group



FIGURE I-5

Teacher Composition Conference Checklist
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Here are several suggestions for using student folders:
1. Keep a list of the titles of completed written pieces on the outside cover and note the
date of completion.

2. List all potential topics for future writing on the inside cover. Also include here any
special interests or abilities and areas of expertise.

3. Inside the folder keep any notes, rough drafts, and completed products—published
or unpublished. From time to time these may need to be reorganized and rough drafts
discarded.

4. Include a general checklist of skills discussed and any class writing ground rules. For
example:

—Write in pencil on every other line.

Do not throw away any paper.

— Do not erase; cross out instead.
— Do not go to the dictionary, teacher, or friend for spelling until you revise.

—If you cannot think of the right word or phrase, leave a blank space and go back to
it later.

—Put your writing folder in the conference basket.

5. Include an individualized skills checklist in the folder. This should be very specific in
nature. For example:

— Placed comma between city and state.

Spelled “their,” “there,” and “they’re” correctly.

Used quotation marks around speaker’s words.

Tried to expand idea by answering ‘“Where?” “Who?” “What?” “When?”
“why?” “HOW?”

— Read what you have written aloud to yourself.

— Read what you have written aloud to someone else.

— Made any changes between the lines.

You may also wish to keep a separate classroom folder for diagnostic or anecdotal
records on the whole class, on individual students, or both. These might include some of the
following items:

® Writing samples from the beginning, middle, and end of the year.

® Anecdotal comments about individual activities, skills, strengths, and weaknesses.
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e Classroom checklists such as those shown in Figures I-4 and I-5, with dates and times
of writing activity followed by other desired information. (Figures I-6 and I-7 show
examples of how to use the checklists.)

FIGURE I-6
Sample Teacher Composition Management Checklist
Notation
Name Date or Activity Rating What's Next
Kathy 2/21 C - Discuss topic with partner.
Jim 2/24 S 0 Write second draft.
Barbara 2/27 P + Excellent. Select new topic.
FIGURE |-7
Sample Teacher Composition Conference Checklist
Conference
Name Date Topic Strength Weakness Remedy
Bill 11/10 Sports | comma in too/to/two Individual
series instruction.
David 11/10 Books using details | run-on Limit
sentences sentences to
15-18 words.
Jill 11/11 Pets sentence difficulty Write 3 leads
structure focusing on | before writing.
topic

STUDENT REVISION ACTIVITIES

Experienced writers know that revision is an essential—and perhaps the most difficult—
part of the writing process. Student writers, however, may not revise at all because they view
writing as a one-step process. How do we encourage students to write second, third, and
more drafts so that they are genuinely satisfied with the product?

Researchers have discovered that a number of factors influence students’ desire to
revise,

® When students care about their audience’s response, they tend to revise more
effectively and frequently.
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e Broad topics make it difficult to focus and organize. Students get discouraged because
there is so much to say and, thus, have less desire to revise.

o If there is a specific purpose for writing and the outcome is tangible (publication,
return letter, display, and so on), students take greater care in writing.

e When students select their own topics, they have control and a feeling of ownership.
They will be more likely to change the material to be more exact and detailed.

e Students who write about personal experience rather than fiction or fantasy will be
more inclined to revise for clarity and meaning.

e Peer audiences have an effect on students’ revision and their use of new approaches to
the writing process.

e Students need time to revise. If assignments are irregular and hasty, the pieces of
writing will be disorganized and sloppy.

e There are several stages of development in revision, from none at all to complete
rewriting. Students can be expected to advance and regress depending on topic,
audience awareness, purpose, mood, and teacher reaction.

Here are some specific ideas for encouraging students to revise their writing:

1. Place an individualized Student Composition Checklist in each student’s folder. Have
the list checked by the student and initialed by a classmate prior to having a
conference or writing the final draft. This checklist should be geared to the particular
student’s strengths and weaknesses. Gradually add new items as you learn more
about the student.

2. Display composite classroom checklists covering general areas such as spelling,
capitalization, punctuation, and mechanics. Discuss weak areas in small groups or
with the entire class when applicable.

3. While conferring, suggest only one or two specific items to revise in the next writing
or final draft. Add these items to the student’s individual checklist.

4. If you correct papers, don’t mark the whole paper. Write in the margin on the same
line as the error, “one spelling error” or “word missing.” Again, deal with only one
or two specific items.

5. Allow students to use scrap paper or old dittoes for writing rough drafts.

6. Buy or make a rubber stamp with the words “Rough Draft” or “Under Con-
struction.” Stamp students’ papers before they begin writing.

7. Have students write three different leads or introductions to the same topic before
they begin actual writing. They can choose the best lead.

8. Encourage or require students to orally describe their topic before writing. This
rehearsal in itself is a revision. For example, say: “Choose a topic about something
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that has happened to you. Have a friend interview you about it. Don’t start writing
until the interview is complete.”

9. Establish the following guidelines for students:

® Write on every other line in pencil and allow wide margins. This automatically
encourages additions, deletions, changes. Pen should be reserved for final drafts.

® Don’t throw away any paper. They can keep rough drafts to use as scrap paper. In
some cases, words or phrases on earlier drafts may be picked up later.

¢ Don’t go to the teacher, a dictionary, or another student for correct spellings.
Students will lose their train of thought in the interim. Ask students to write the
word as they think it is spelled and circle any words about which they are unsure.

o If you can’t think of an exact word or phrase, leave it blank. Such words will be
discovered during revisions.

® After writing your rough draft, put it away for awhile. Time allows for thought,
new ideas, better word choice, and more objective treatment.

® Don’t erase. Use cross-outs, circles, or arrows. Erasures are not any neater. If
possible, give students pencils without erasers.

Teachers can play a significant role in encouraging student revision. Our role should be
that of listener, moderator, questioner, and guide. Most people learn by doing, and students
are no exception. The best way to encourage them to revise is to give them responsibility for
it. Guide them—don’t do it for them.

EVALUATION PROCEDURES

As teachers we may feel compelled to correct every error and every paper. This practice
is discouraging because we just don’t have the necessary time—especially if students write
frequently. Moreover, students often react by ignoring corrections, disputing comments, or
losing confidence in their ability. A returned paper that is butchered in red ink heightens their
reactions. Consequently, this practice reinforces their belief that writing is a one-step process
and that teachers have total responsibility for improving the students’ work.

How can we save time? How can we place more responsibility on the students? First, we
must assure students that not all pieces of writing are top quality. In fact, some will never
amount to much. Second, we must help students to understand that rough drafts are not
always ready for final evaluation by the teacher.

The challenges of time and student responsibility can be dealt with simultaneously using
techniques such as the following:

® Make sure that students use the general and individual checklists before conferring
with you and before handing in their final drafts.

® Ask questions on the paper, or preferably, in conference, that imply that revision is
necessary.




Management Ideas and Activities 23

e Use a system of peer evaluation in small groups or with partners. This will identify
areas that require improvement.

You can also save time by using one or two different scoring systems to evaluate student
writing.

e Specific Skill Scoring focuses on one or two specific skills per paper. The papers are
graded according to students’ ability to use a skill developed in class, such as the use
of commas in a series, correct homonym spelling, or writing complete simple
sentences. If this system is used its credibility should not be destroyed by evaluating
additional skill areas.

e Holistic Scoring judges the whole piece, not its separate parts. This sytem gives
equal attention to content, organization, clarity, usage, and mechanics. A quick
judgment about its overall quality is made without redlining or correcting. If questions
are raised by students, they are told the general areas of weakness and given
suggestions on how to improve in these areas.

No matter what system of evaluation is used, the length of the assignment should be
short and the breadth of the topic sufficiently narrow. A few sentences and/or paragraphs are
just as effective as long, flowery passages or full-length term papers.

Grading for parents or permanent records is both necessary and valuable. Parents and
administrators often ask, “How is Johnny doing?” A student folder with Johnny’s writing
samples, individualized checklists, first drafts, and final compositions speaks for itself.
During the course of the year, pre-, mid-, and post-writing samples will tell everyone how the
student has done.

Grading papers for a report card is obviously essential. Since every piece of writing
does not represent one’s best effort, why grade and average all of a student’s writing
products? Why not let the student select his or her four or five best writings for a grade for
that marking period? Ask the students to choose their funniest, most informative, most
convincing, or most descriptive piece for their final evaluation. This continues the process of
self-evaluation and provides further incentive for improvement. In addition to the grade, the
teacher might also report that Johnny has perfected two skills and will attempt to master
several more during the next marking period.

“Why don’t you correct everything?” some parents challenge. Teachers have two
responses. One is that the paper may still be incomplete and in draft form. But, more
important, we recognize that all people—students included—tend to learn one thing at a
time. We work toward the steady improvement of specific skills. Moreover, correcting every
error at once can be quite ego-shattering. Therefore it is good practice to encourage students
to revise their own work to the best of their ability and let the teacher guide improvements
one step at a time.

Another comment from parents is, “How can I help?” Here are five suggestions:

® Encourage your child to keep a private journal or diary. A birthday or holiday gift of a
blank journal might be encouragement enough.
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® Have your child discuss orally his or her topics for writing.

® Let your son or daughter read his or her writing to you—without correction or
comment.

® Ask questions about the piece of writing similar to those asked in the writing
conference.

® Don’t write or correct for your child. Neither really helps his or her improvement.

Teachers must attempt to dispel the notion that we are somehow incompetent or
negligent if we do not correct every error and all papers. If writers are to improve they must
take part in the evaluation process. They must accept more responsibility for their own
writing products and learn how to make improvements on their own to the best of their
ability. The more teachers make revisions for students, the less the work belongs to the
students and the less interest they have in it.

HELPING THE RELUCTANT WRITER

You may find the following suggestions useful in helping students who won’t write or
who have great difficulty in writing:

® Select meaningful topics. Let students choose their own topics whenever possible.
Research shows that students who control their own topics write more and with greater
clarity.

o Clarify the audience and the purpose. Make sure that students understand these before
going further.

® Give students as many aids to writing as possible, for example word lists, signal
words, and outline forms.

® Don’t let students begin writing until they have jotted down notes or ideas and have
organized them.

® Keep all assignments short. Long essays for reluctant writers serve no positive
purpose.

® Show students how to answer questions such as “Where?” “When?” “How?” and
“What kind of?” These help them expand their ideas.

® Give students patterns or models to follow. For example, “Mr. Jones, who is the
principal, treats everyone fairly” models a nonrestrictive clause. Have students write
several of these substituting for the italicized words.

® Write paragraphs with blanks in them, then write “what kind of?,” “when?,”
“where?,” and “how?” in the blanks. Have students respond to the questions in the
blanks and rewrite the paragraph.
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® Make sure that students use an individualized skills checklist geared to their strengths
and weaknesses. Include “oral reading to someone else” on the checklist.

® Refuse to grade anything substandard.
® Let students select their best piece of writing for formal evaluation.

® Concentrate on one deficiency at a time. Correcting all errors for students will
discourage them from writing more.

CONCLUSION

The key to improved student writing and effective writing programs lies in developing
the whole process of writing, not just assigning topics and correcting papers on a regular
basis. Prewriting activity triggers ideas. Modeling demonstrates how more experienced
writers approach the task of writing. Conferences guide students through the whole process
and attempt to encourage student responsibility. Revision by students—not the teacher—
develops independence and self-improvement. A fair system of evaluation together with a
consistent method of recordkeeping allows everyone, including the student, to follow skill
development and overall progress.

By guiding students through the whole process of writing and by providing frequent
opportunities for writing, you will see a vast improvement in your students’ individual
writing abilities and in your classroom writing program.,






PERSUASIVE
WRITING SKILLS
AND ACTIVITIES

Although you may use the sections of this Kit in any order that suits your purposes, there
are advantages to starting with ‘““‘Persuasive Writing Skills and Activities.” One advantage is
that most students have opinions that they are quite willing to express, especially if the topic
deals with issues that affect their lives. Many of the activities in this section are based on
controversial and contemporary subjects.

Another advantage is that the concept of paragraphing is easily demonstrated in
persuasive writing because students learn (or review) how to develop a single topic—their
opinion. The section progresses from the single-paragraph model to a more advanced multi-
paragraph format. The list of signal words and phrases on PW 41 also helps to develop the
topic-subtopic-detail and sequence patterns of organization. This pattern development
prepares students for the other types of writing covered in the Kit.

For the most effective results, teachers must guide students through the activities.
Prewriting activities, such as brainstorming and group discussion, will help trigger
individual thoughts. Teachers who write the assignment along with their students can either
model the persuasive format or play the devil’s advocate if the issue seems too one-sided.
Using the persuasive writing outline form on PW 39 and the signal words and phrases can be
especially helpful with less-able writers. However you can gradually eliminate the use of
these crutches as the students gain confidence and develop their own style.

Persuasive writing and thinking skills will benefit all students, whether they are college-
bound or not. The ability to sift through a mass of information and express one’s opinion
logically and convincingly is a valuable lifetime tool.
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