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About Reading
Instruction

Reading is, without question, a fundamental skill in our society. Whether learn-
ing about a subject, understanding a road sign, or simply enjoying a good book,
the opportunity and need for reading are just about everywhere. So vital is read-
ing that the other subjects in school are largely dependent upon it. To master En-
glish, social studies, and science, a student must be able to read; even the typical
math curriculum includes word problems that require competent reading skills
if students are to find solutions.

Reading is a process composed of numerous skills that can be taught. No
one is born with an innate ability to read, and not everyone learns to read in the
same way. Underlying all of the methods for teaching reading, however, is the
amount of time actually spent reading. Like most things in life where skills im-
prove with practice, competency in reading increases in direct relation to how
much a person reads.

While there are many approaches for teaching reading, one of the best is
through a reading workshop, which, as presented here, is designed for students
of varying abilities in homogeneous or heterogeneous groups. Your reading work-
shop will be built around reading, providing students with time to read, oppor-
tunities to react to their reading, and a chance to share their ideas. Your reading
classes will become centers in which students read a variety of materials, ana-
lyze and discuss ideas, and learn about life and themselves through reading.

My best wishes to you as you share the wonderful experience of reading
with your students.

Gary Robert Muschla



How to Use
This Resource

Reading Workshop Survival Kit is divided into two major parts. Part I de-
scribes the organization of a reading workshop and offers classroom manage-
ment strategies. Part II contains 100 mini-lessons that you can use in your
reading workshop.

Part I is comprised of Chapters 1 to 3. Along with an overview and specific
management techniques and suggestions, several methods of evaluation are dis-
cussed. Included in these chapters are reproducibles you may use with your stu-
dents, depending upon their needs and abilities. (Of course, you may prefer to
make transparencies of the reproducibles throughout the book and use them
with an overhead projector.)

I recommend that you read through Part I first. This will familiarize you
with the procedures of the reading workshop. You’ll notice that the routines are
flexible, and you may adapt them to satisfy your needs and curriculum.

Part II of Reading Workshop Survival Kit contains 100 mini-lessons divided
into three sections: (1) Mini-lessons for Types of Reading and Related Topics,
(2) Mini-lessons for Story Elements, and (3) Mini-lessons for Specific Reading
Skills. The mini-lessons cover the topics and skills found in any comprehensive
reading program. Each mini-lesson contains reading activities, and most include
a writing activity that is an extension of the topic covered by the lesson. Many
also provide reproducible worksheets. You will be able to use some of the work-
sheets throughout the year, with various stories. A good example is Worksheet
55-2, “Themes—An Author’s Message,” which is useful any time you are teach-
ing the theme of a story. Designed to be used with various materials, the mini-
lessons are entirely adaptable to different teaching styles and approaches.
Moreover, each mini-lesson stands alone, permitting you to use the ones that ful-
fill your objectives. Each is set up in a clear, easy-to-read format, making imple-
mentation simple.

The management suggestions, mini-lessons, and activities included in this
book will help to make your teaching in the reading workshop easier, more ef-
fective, and more enjoyable.
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Chapter 1

An Overview of the
Reading Workshop

There are many kinds of reading classes. What sets a reading workshop apart is
its emphasis on reading. The largest amount of class time in the reading work-
shop is spent with students reading and responding to what has been read.

Obviously, “reading” is crucial to the success of any reading program; yet
with the demands of adolescence—friends, relationships, sports, special activi-
ties, TV, multimedia computers, part-time jobs, and countless other things—un-
less students are given the opportunity to read in school, many don’t have time.
Reading assignments are glanced at, put off, or forgotten.

The reading workshop provides students with an environment in which
reading is the priority. The class becomes a center where material is read and
analyzed, and reactions to it are shared. Ideas and learning flourish.

READING IN THE READING WORKSHOP

In the typical reading workshop, reading is taught through the use of various
materials—novels, nonfiction books, articles, short stories, poetry, magazines,
and newspapers. Even basal reading programs may be easily incorporated into a
workshop setting. The class revolves around reading and activities related to
reading. See the “Elements of the Reading Workshop.”

Students of high, average, and low abilities function equally well in reading
workshops, which feature much cooperation, collaboration, and sharing. The
classrooms are busy places where students work alone, interact with each other,
and confer individually and in groups with the teacher. The entire class may lis-
ten to you present a mini-lesson, then read individually, or break into groups to
discuss the novel that the class is reading. Depending on how you organize your
classes, all students may be reading the same material, small groups of students
may be reading a particular novel, or students may be reading different novels.
Because the connection between reading and writing is so strong, writing topics



Elements of the
Reading Workshop

Although reading workshops may differ because of the personality of the
teacher and the particular needs of students, they share many of the following:

* Reading is paramount.
* Reading is respected and celebrated.
* Students have input into what they will read.

* Various materials—nonfiction books, articles,
novels, short stories, plays, and poetry—are
vital components of the class’s reading experi-
ences.

* Reading skills are taught in context and not iso-
lation.

* Sufficient time is allotted for reading.

* Reading is emphasized as an important means
of communication rather than an assortment of
individual skills.

* Students are encouraged to become actively in-
volved with their reading, thereby becoming
critical thinkers.

* Students are encouraged to respond to what they
read and share their ideas with others.

* Students assume responsibility for their learn-
ing.

* Students are encouraged to read at home as well
as in school.

* Students are encouraged to read a variety of
materials.

* Cooperation and collaboration are encouraged.

* The classroom is filled with books and reading materials. (If this is not possi-
ble, access to the library on a regular basis is provided.)

* Reading gives rise to writing.

* Language is used as a tool for learning even as it is being learned.
* Students and teachers become partners in learning.

* Goals and objectives are made clear to students.

¢ Students understand how they will be evaluated.

* Striving toward excellence is encouraged and applauded.

* A sense of belonging to a “reading” community is promoted.

© 1997 by The Center for Applied Research in Education
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often arise from your students’ reading, making the workshop a site for learning
language.

Of course, classroom rules, routines, and standards of behavior must be set
and maintained. Methods of evaluation must be determined to ensure that
course requirements are met. You must decide on how you will run your classes,
based on the objectives and expectations with which you feel most comfortable.
Through the effective management of your reading workshop, you will offer your
students the wonder and power of reading in context and meaning.

TEACHER AND STUDENT ROLES IN THE READING WORKSHOP

Since the reading workshop is nontraditional in its structure, you and your stu-
dents will assume new roles. No longer will you be just a provider of informa-
tion, who lectures, leads discussions, and assigns specific chapters for reading
homework; instead, you will be a manager of learning in your classroom. Much
of your teaching will be via mini-lessons. You will work with the whole class,
small groups, and individuals, although the greatest amount of class time will
be spent with students reading. See “The Role of the Teacher in the Reading
Workshop.”

As a reading workshop teacher, you will become a facilitator and resource.
Rather than “spoon-feeding” skills for reading in small, bite-sized pieces, you
will guide your students as they explore literature for themselves. By presenting
students with a setting in which they find meaningful uses for reading, you will
be offering them the opportunity for learning through self-discovery.

During class your tasks will be many and varied. Based on how you struc-
ture your class, you might speak with individuals about the novels they are
reading, or meet with small groups. You might ask probing questions of a stu-
dent to help him see the author’s purpose in a story, or you might listen to a
student share her ideas about theme. From there you might join a discussion
group and model the proper behavior for sharing thoughts and opinions about
an author’s use of symbolism. As your reading workshop evolves, the class be-
comes a place in which the opportunities for learning and individual growth are
boundless.

The role of your students changes, too. In many reading classes, students
are given an assignment to read for homework, which often includes answer-
ing some questions. The next day in class, the homework is collected and the
material is discussed. In the reading workshop, however, students do much of
their reading in class and become immersed in reading-related activities.
They may maintain reading logs in which they record reactions to their read-
ing, meet in discussion groups, or work on activities related to their reading.
The reading workshop is a place in which some students discover “reading” for
the first time.

In many reading workshops, as the students become more engaged with
their work and assume more responsibility for their learning, they develop a
sense of being a part of a “reading” community that shares a respect for lan-
guage and learning. Motivation rises, behavior improves, and disruption is re-
duced. Gradually, teachers and students become partners in the experience of
learning.



The Role of the Teacher in the
Reading Workshop

Your role in a reading workshop will be a varied one. Each day you may be en-
gaged in any or all of the following:

* Present a mini-lesson on a specific reading strategy or skill.
* Guide a literature discussion group.

* Work on developing an environment that exults
reading.

* Encourage students in their reading.

* Support students in their efforts to identify a
story’s theme.

* Help a student select a book to read.

* Encourage a reluctant or uneasy reader.
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* Teach reading test-taking strategies.
* Talk about an author with students.

* Tell students about one of your favorite books.

* Read a passage from one of your favorite books
to the class.

* Read a favorite piece of poetry to your students.
* Answer specific questions about reading.

* Remind students of class rules and routines.

* Model behavior in a group.

* Maintain an orderly learning environment.

* Help students find a topic for writing that is related to what they are reading.
* Train parent volunteers to help maintain book inventories.

* Order books to build a classroom library.

* Offer the titles of some of your students’ favorite books to the school librarian
so that he or she may buy them for the school’s library.

* Help students focus topics for research papers.
* Plan an interdisciplinary thematic unit with other teachers.

* Read professional journals to keep abreast of the latest research and trends in
reading.

* Evaluate your teaching methods.

© 1997 by The Center for Applied Research in Education



An Overview of the Reading Workshop 7
THE VALUE AND USE OF MINI-LESSONS

Much of your teaching in your reading workshop classes will be through mini-
lessons. Since the major portion of class time should be spent allowing students
to read and react to reading, mini-lessons offer an efficient way of teaching spe-
cific reading skills, techniques, and strategies. They provide a time at the be-
ginning of the class when the students come together as an entire group.

Mini-lessons can be used with the whole class or small groups. If you find
that a particular group is having trouble understanding point of view, for exam-
ple, you might offer a mini-lesson on the topic to just these students. It makes
little sense to spend the valuable class time of other students on a skill they have
already mastered.

The typical mini-lesson lasts less than ten minutes and focuses on one skill.
A mini-lesson might share a reading strategy, point out the use of imagery in
novels, or discuss a particular genre. As you get to know your students and come
to understand their strengths and weaknesses, you will likely design mini-
lessons of your own suited to their specific needs. (Part II of this book offers 100
mini-lessons for your use. Using them will help ensure that you cover all the im-
portant reading skills contained in the typical reading program.)

While you may answer student questions during your presentation of a
mini-lesson, you should avoid extending the lesson too long. Try to address ques-
tions that many students share during the lesson. It is usually better to answer
questions that affect only a few students individually or in a small group after
the lesson. This permits the other students to start their work. One of the values
of mini-lessons is their short length, thereby providing students with class time
to read.

While the information shared through some mini-lessons will be used right
away, for example, the theme of a novel the class is reading, others, like the use
of context cues, may not be used until students need that specific skill. You will
find that once a mini-lesson has been presented, you will refer to it as necessary
when you confer with students. As the year progresses, the information shared
through mini-lessons will build an impressive wealth of knowledge about read-
ing and language.

A FINAL WORD

Perhaps the greatest strength of a reading workshop is the time it gives students
to read and react to reading. Rather than offering reading skills in isolation
through worksheets and activities that provide little overall meaning, a reading
workshop enables a teacher to offer reading to students through materials in
which reading skills are taught in meaningful contexts. Reading thus becomes
not a mere series of skills that must be mastered, but a means of communicating
and sharing ideas.



Chapter 2

Managing the
Reading Workshop

Like all classrooms, the success of a reading workshop depends to a large degree
on effective management. Although the organization of a reading workshop is
different from typical reading classes, your basic responsibilities as a teacher
remain. You still must ensure a positive learning environment, teach skills, pro-
vide information, monitor and evaluate student progress, work closely with ad-
ministrators and colleagues, and keep parents informed of their children’s
achievement. To all this the reading workshop adds the opportunity for you to
enjoy much more personal interaction with your students.

Your reading workshop should be built around books, short stories, articles,
and poetry—reading them, reacting to them, and sharing ideas about them.
Achieving an atmosphere in which a variety of activities flourish is a key ele-
ment to a successful reading workshop.

BUILDING A POSITIVE ATMOSPHERE

You start to build a positive classroom atmosphere the first day of school. As soon
as your students hear they will be participating in a reading workshop, they will
likely have many questions, particularly if they have only experienced tradi-
tional reading classes.

Begin the first day by offering a description of your reading workshop, em-
phasizing that the class will focus on reading and reading-related activities.
Note some of the books, short stories, articles, and poetry students will read dur-
ing the year. Explain that you will teach the same skills that are taught in tra-
ditional reading classes; however, you will teach skills through mini-lessons.
This will provide more time for reading.

Describe a typical day in the reading workshop, and some of the activities
students will be doing. Mention that they will read in class, work individually
and in groups, and take part in discussions about their reading. Go over your
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schedule, and tell students if they will need any special materials, for example,
spiral notebooks for reading logs. You should also explain your methods of evalu-
ation. (See Chapter 3, “Evaluation.”)

Because the structure of the reading workshop encourages students to as-
sume more responsibility for their learning, it is important to discuss what you
expect from your students in your reading workshop. You may wish to hand out
copies of “Student Responsibilities in the Reading Workshop,” and review the
guidelines with your students.

If you teach in a district where you have flexibility in meeting the require-
ments of your curriculum, you may wish to ask your students for suggestions re-
garding materials to read. To help them clarify their thoughts about reading,
distribute copies of “Reading Self-appraisal” and ask them to complete the ques-
tions. (Of course, you may use the self-appraisal as a guide and create your own
according to your needs.)

The information obtained from the self-appraisal can be helpful in plan-
ning your course of study. Collect the self-appraisals and note common inter-
ests or trends. You may find that students have many of the same general
interests, or you may find that different classes have specialized interests. For
instance, if several students note science fiction as a favorite genre, you might
wish to include science fiction stories and novels in your reading workshop. If
mysteries are popular, you may wish to make mystery titles available. If sev-
eral students mention that they like poetry, you might expand your poetry
unit.

Whenever you can, foster and promote reading in your classroom. Sponsor
special reading events like book exchanges or book talks in which students de-
scribe a favorite book. Actions such as highlighting the top authors of a specific
genre, announcing a popular author’s latest title, or displaying book reviews
written by students can generate interest in reading.

The establishment of a positive reading environment begins the first day of
school. When students understand a class’s organization, their responsibilities,
and their teacher’s expectations, they are more likely to behave appropriately.
For a concise list of steps you might take for developing and maintaining a class-
room environment supportive of reading, see “Promoting a Positive Atmosphere
in Your Reading Workshop.”

SETTING UP YOUR CLASSROOM

The classroom that houses a reading workshop should be conducive to reading.
While this is easier to accomplish if you have your own room, even teachers who
travel from room to room throughout the day can take steps to ensure a success-
ful reading experience in their classes.

In most classrooms a simple rearrangement of furniture can enhance a
reading workshop. When reading or working individually, students may work
at their desks. Tables are ideal for group work; however, if you don’t have tables,
you may simply have students push desks together. For whole class discussions,
putting desks in an oval or semicircle tends to give everyone a feeling of inclu-
sion without putting anyone in the front and center. Such arrangements help
break down barriers and build a sense of a reading community.



Name Date Section

Student Responsibilities in the
Reading Workshop

The reading workshop offers you the exciting challenge of accepting new responsibilities
for learning. To help make this class successful and meaningful for yourself and others,
you should:

1.

Come to class each day with your reading materials and be ready to read.

2. Read at home as well as in school.

3. Read a variety of materials—novels, nonfiction books, short stories, articles, newspa-

© o 2o

10.

11.

pers, magazines, poetry, and plays.

Understand that reading is more than just an assortment of skills; it is a means of
communication and sharing ideas.

Draw conclusions from your reading. Think about what you are reading, examine and
analyze the ideas of authors, and compare them to your own.

Be willing to work with groups and discuss your ideas about what you have read.
Learn how to select reading materials that interest you.

Remember courtesy. Do not disturb others.

Do not do homework for other classes in reading workshop.

Expect that you will enjoy reading (even if you haven’t before). If you are serious
about reading, you will find books that thrill, fascinate, and interest you.

Accept the responsibility for completing assigned work and doing your best on tests
and other forms of evaluation.

10
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Name Date Section

Reading Self-appraisal

Please answer the following questions. The information will help me to make this reading
workshop more interesting and meaningful to you. (Use the back of this sheet if you need
more room.)

1. Do you like toread? _ Why or why not?

2. Check the types of materials you enjoy reading.

Novels Short Stories Magazines Comics

Nonfiction books Newspapers Poetry

3. What is your favorite book?

Why is this your favorite?

4. Who are your favorite authors?

What books written by them have you read?

5. Do you read mostly for pleasure or because you have to?

6. Do you like poetry? ______ Do you have a favorite poet? _______ Who is he or
she?

Why do you like this author’s poetry?

7. How many books did you read last year?

8. What kinds of books would you like to read in reading workshop?

11



Promoting a
Positive Atmosphere in
Your Reading Workshop

You can promote a positive atmosphere in your reading workshop by doing the

following:

* Make reading the priority of your classroom. En-
courage reading. Provide time for reading.

* Make a variety of reading materials available.

* Make sure students understand their responsibili-
ties.

* Encourage students to accept the responsibility for
their learning.

* Establish and maintain effective routines. Remind
students of the proper classroom procedures as nec-
essary.

* Set and enforce clear standards of behavior.

* Model appropriate behavior in the reading work-
shop.

* Make sure students understand how they will be
evaluated.

* Value everyone’s opinion.
* Promote cooperation and the sharing of ideas.

* Read with and to your students, sharing your pleasure in reading.

* Maintain a belief that all students in your class can learn to read and express

their ideas.

* Accept that learning is individual and that students will progress at their own

rates.

* Make reading meaningful and demonstrate it to be an important part of life.

* Promote reading through special displays, events, and programs.

12
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If you have a relatively small number of students and plenty of space, you
can turn your classroom into a wonderful workshop. In a back corner you might
set up a table and chairs for group meetings. In another corner, a few beanbags
can make a fine silent reading niche, while other sections of the room may con-
tain book shelves or newspaper and magazine racks.

Whatever type of classroom you have, fill it with as many materials for
reading as you can. Make available as many books, magazines, and newspapers
as possible; cover bulletin boards with information and posters about reading;
and set up displays that highlight specific books and authors. Words should be
everywhere.

Without question, some rooms and teaching schedules are easier to adapt to
a reading workshop than others. However, with a little thought and effort, vir-
tually all can be. It’s not the physical arrangement that determines the true
quality of a reading workshop, but the atmosphere and content of the class.

ORGANIZING YOUR DAY

Whether you are teaching in a situation where you have separate classes for
reading, or must teach reading in combination with English, covering such sub-
jects as writing and grammar, organizing your day effectively will result in a
successful workshop. Obviously, if you teach only reading classes, your planning
will be simpler. You can commit each class period entirely to reading and reading-
related activities.

However, if your curriculum requires that you teach both reading and En-
glish in the same period that meets five times per week, you might decide to
meet for reading workshop three times per week—perhaps Monday, Tuesday,
and Thursday, or Monday, Wednesday, and Friday—and teach English skills on
the other days. Of course, many of these skills overlap and you will be able to
refer to them in either reading or English class. Reading and writing, for exam-
ple, are closely related. When students are learning about theme in reading, that
knowledge can be easily transferred to their writing assignments. Such overlap
makes it easier to cover and reinforce skills throughout the year.

Another schedule you might use if you teach reading and English is to al-
ternate units on reading and other course requirements. In this plan, you might
read a novel, then do a two-week unit on subjects and predicates. Alternating
reading and English requirements allows you uninterrupted time spans that
provide continuity.

In many schools where reading and English are taught in separate classes,
teachers enjoy the luxury of double periods. Double periods are ideal for teaching
reading and English because they allow plenty of flexibility and time to concen-
trate on in-depth activities. If you teach reading and English to the same stu-
dents in separate classes, a schedule allowing for back-to-back periods is a goal
you should work to achieve.

Whichever schedule you use, provide a big chunk of time for reading during
class. Unless students have time to read in school, they may not have the time at
all. I like to set aside about half of the period for students to actually read and
work on reading activities. That still gives me enough time to teach a mini-lesson,
confer with individual students, and conduct a discussion, either with the whole
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class or through groups. Following is a sample breakdown of a 48-minute read-
ing class period:

2 minutes—Students come to class and get ready to work.

8 minutes—Teacher offers a mini-lesson on plot, linking it to the novel stu-
dents are currently reading.

25 minutes—Students read independently, write answers to questions the
teacher assigned, or write reactions to their reading in reading logs. This is
also a time individuals may quietly confer with the teacher.

10 minutes—Class discussion conducted by teacher (or students might as-
semble in prearranged groups for discussion of recently read material).

3 minutes—Closure and preparation to leave class.

The activities and times in the above example can be changed to fit your
class’s needs. For example, during the reading time, some teachers prefer that
the room is silent, and everyone, including the teacher, reads. In other reading
workshops, this time is spent with students reading independently, completing
activities related to their reading, and writing in reading logs. The teacher may
meet quietly with individuals or small groups to discuss the assigned reading,
reteach a mini-lesson, or simply provide guidance.

As you plan your schedule, you should also allow time for reading-related
activities and individual and group sharing. For example, there may be days
when, after you complete your mini-lesson, the rest of the period is spent with a
whole-class discussion of a book, sharing the results of group projects, or the
completion of a special activity.

Effective time management is an important factor underlying the success of
your class. Some reading workshops are tightly structured while others are fo-
rums in which different activities are going on at the same time. Your schedule
and the routines and procedures you develop for your reading workshop should
reflect your expectations as well as the needs of your students.

TEACHING METHODS IN THE READING WORKSHOP

Teachers utilize various methods for reading instruction. Most of these instruc-
tional strategies fall under the general category of guided reading, and virtually
all work well in the reading workshop. During guided reading the teacher
“guides” students—the entire class, groups of students, or individuals—through
a variety of activities designed to help them find meaning in what they read,
discover the author’s purpose, and draw conclusions. Guided reading, in its
many forms, is a major component of the reading workshop.

If you utilize whole-class guided reading in its purest form, all students will
be reading the same material at the same time. Students will participate in the
same activities, and discussions will involve everyone. Your teaching methods
will likely include giving reading assignments, posing questions to be answered
in reading logs, leading discussions, and using the mini-lessons of Part II of this
book to teach or reinforce skills. Whole-class guided reading provides a teacher
with more control and makes any class more manageable.
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In small-group guided reading, students work primarily in groups. The
groups in your class may all be reading the same book, or they might be reading
different books. Although they may read and answer questions independently,
discussions and other activities are conducted in the groups. If you rely on
small-group guided reading, you would tailor your teaching and mini-lessons to
each group.

Small-group guided reading offers several benefits. When students meet
in groups to discuss their reading, discussions become shaped by the knowl-
edge, attitudes, and needs of the group members. While all groups may start
with the same topic, their analyses and conclusions may be quite different.
Moreover, small-group guided reading enables you to respond to the needs of
groups and individual students efficiently. If one group is having trouble un-
derstanding the theme of a story, you might sit in on their meeting and discuss
theme in detail. Groups that understand theme might move on to other topics.
Still another advantage of small discussion groups is the feeling of safety they
provide. Some students, particularly shy ones, are often reluctant to offer their
opinions and ideas to the whole class. Such students may be more willing to
share their ideas in a small group, which they find less threatening. Finally,
because groups are small, individual members have a greater opportunity to
share their ideas.

Individual guided reading is another instructional method you might use in
your reading workshop. In this program, students choose their own books and
read at their own pace. Much of the monitoring of the student’s progress is done
through conferencing with the teacher. The teacher may guide the student by
asking questions, offering reading strategies, and engaging in discussion ac-
cording to the student’s needs. Mini-lessons can be presented to the entire class.
Even though the skills of the mini-lessons may not apply directly to what each
student is currently reading, in time the skills will build into an impressive col-
lection of information and be drawn upon as needed.

Individualized reading programs have both major benefits and poten-
tially serious drawbacks. Perhaps the greatest advantage is that students
may take greater responsibility for their reading and select books that truly
interest them. In an individualized program good readers frequently seize
the chance to devour books; they are not held back by slower readers or the
curriculum.

Unfortunately, individualized reading programs are difficult to control.
Reluctant readers may be hard to monitor, for the teacher is often under pres-
sure to meet with all of his or her students in a timely manner. Also, because
the teacher is dealing with so many books, it is impossible to be familiar with
all of them, thus minimizing the effectiveness of instruction. Finally, if stu-
dents are permitted to select their own books, they may choose books whose lit-
erary merit is questionable, or they may continually choose the same type of
books. Think of the student who only wants to read gory horror stories or the
student who hungers for one romance after another.

Many teachers rely on a combination of whole-class and small-group in-
struction in the reading workshop. This gives them various teaching options to
cover material in fresh and stimulating ways. It also gives students the chance to
interact as a class, while providing for the intimacy of group work. Choose the
method or methods with which you feel most comfortable and you feel will be
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most beneficial to your students. Each method will provide your students with
valuable reading experiences.

READING LOGS

An important part of the reading workshop is the reading log. Known by a vari-
ety of names—Iliterature journals, response logs, and reading journals are just
some—reading logs serve many purposes. Logs are a place students may record
their reactions to reading. In their logs they may answer questions, make notes,
write about their feelings or opinions, or include questions of their own about
what they read. Because reading logs contain the responses and notes of stu-
dents, they are essential to discussions and group meetings.

Reading logs can take many forms. While spiral notebooks work well for
most classes, sections of three-ring binders, booklets, or sheets of composition
paper stapled together to make a booklet are adequate. I instruct my students to
use their reading logs only for reading. When making entries, they are to date
and label their work, for example, Oct. 1, 1997, Ch. 4. If a student fills one note-
book, he or she should number each additional one successively. This makes it
easier to keep the logs in order.

Although the logs are primarily for the students, I collect them periodically,
usually taking ten to twelve at a time. Reading some each day enables me to
keep up with the students without making me feel overwhelmed. I don’t grade
logs, or correct grammar, spelling, or punctuation. (Grades are derived from
other sources. See Chapter 3, “Evaluation.”) If the logs are graded, many stu-
dents start writing what they think will earn better grades—translated to
what they think I want them to write—rather than offering their actual reac-
tions to their reading. When students feel free to share their thoughts, they are
more likely to analyze what they read more closely and take risks with their
conclusions. You might wish to distribute and discuss copies of “Reading Log
Guidelines” with your students. The sheet highlights important points about
maintaining reading logs.

While reading logs may be used as a place for students to answer rather
straightforward comprehension questions about their reading, they are ideal in-
struments for helping students to examine important issues or complex ques-
tions, especially open-ended questions whose answers depend on higher-level
skills. Used properly, reading logs can help students react critically to what they
read.

Presenting students with questions that require them to interpret and
apply information stimulates them to go beyond reading for mere details to an
in-depth analysis of meaning. A good time to do this is during the beginning of
class, right after your mini-lesson. Present students with a question tied di-
rectly to their reading assignment, and instruct them to answer it in their read-
ing logs. Encourage them to support their ideas with specific examples from
their reading. Such questions can be a springboard for discussion or further ac-
tivities. When students attempt to answer questions in their reading logs first,
they come to discussions better prepared to talk about the situation, problem, or
issue. For a list of higher-level questions for reading logs, see “Possible Ques-
tions for Reading Logs.”
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Name Date Section

10.

11.

12.

Reading Log Guidelines

. Use a standard spiral notebook for your reading log. Put your name on it. Number

your logs.

Bring your reading log to class each day.

Use your reading log only for reading workshop. Don’t use it for other subjects.
Feel free to read at home and enter your reactions to your reading in your log.

Start entries for each book, article, short story, or poem on a new page. Keep your en-
tries in order.

. Date and label your entries. For example: Oct. 1, 1997, Ch. 4.

While you will answer questions in your log that I assign to your reading, you may
also write about your ideas and opinions.

Always back up your ideas and opinions with facts. Cite specific page numbers.
Note that I will read your logs periodically. While I will not grade them, I may offer
comments and suggestions. If you want, write brief notes to me in your log. I will re-

spond and we can carry on a dialogue about your reading.

While I will respect the privacy of your ideas and opinions, remember that if I read
something in your log that I feel endangers you or someone else, I must report it.

Be willing to share the ideas you record in your logs with your group and class.

Periodically review your log and see how you are growing as a reader.




Possible Questions for
Reading Logs

Open-ended questions that require students to use higher-level skills such as in-
terpretation and application are excellent for reading logs. You may use the fol-
lowing as they are, or as guides to write questions of your own.

Questions for fiction:

What techniques does the author use to create a
feeling of gloom and suspense in this chapter?

e What do you think the author’s purpose was in
writing this story? How has he or she changed

s your thinking about the subject?

T : o What were your emotions as you read this chap-

ter? Why did you feel this way?

e What clues did the author offer to help you solve
the mystery?

o How does the author’s use of language, especially
in dialogue, help to make this story realistic?

e How does the author show his or her characters
to be individuals? What is unique about each
one?

e Who is the point-of-view character in this story?
How would the story change if the author used
another character’s point of view?

e How do the lead characters change in this story?

Questions for nonfiction:

e How did the author’s style of writing help or hin-
der this work?

e How could you apply what you learned to your own life?

e If you had the opportunity, what questions would you ask the author about
this topic?

¢ Did you find the author’s arguments persuasive? Why or why not?

18
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Reading logs are storehouses of students’ reactions to what they read. At the
end of the year, logs provide a detailed and interesting account of your students’
reading experiences.

STRATEGIES TO ORGANIZE DISCUSSION GROUPS

Throughout the year you may wish to group students for discussion or cooperative
activities. Unless you are faced with special circumstances, you should organize
your groups by mixing abilities, genders, and ethnicities whenever possible.

For discussing reading, groups of five to eight work best. Less than five re-
duces the input for the discussion (especially if some students are absent), while
more than eight can make a group unwieldy. Also, if you need to move furniture
around, groups of more than eight can plunge you into a logistical nightmare of
colliding tables, crashing desks, and overturned chairs.

The most effective groups tend to be those made randomly. A simple way to
create groups is to count down the names in your roster (provided your roster is
mixed between boys and girls). If you want to have six students in a group, the
first six students are group one, the second six are group two, and so on. No mat-
ter how you organize groups, always reserve the right to adjust them when you
feel necessary. For example, avoid placing a shy, “quiet” student in a group with
four or five strong, opinionated personalities. Likewise, having too many exuber-
ant individuals in a group can result in a free-for-all where everyone becomes
more concerned with announcing his or her ideas than with what is being said.
You should always avoid disruptive combinations. As the year goes on and you
get to know your students, you’ll know which combinations have trouble working
together and you will be able to organize groups more effectively.

Be sure to rearrange your groups regularly, after every novel or unit, or
every few weeks at the most. This gives students a chance to work with others
whose personalities and viewpoints may be different from their own. In real life
when people work in groups, personalities vary, and by allowing for this in your
class you will be helping students to acquire skills that will serve them well
throughout their lives. When it comes time to rearrange groups, you might ro-
tate two or three students from one group to another. This reduces the time nec-
essary for forming new groups.

INCORPORATING DISCUSSION GROUPS
IN YOUR READING WORKSHOP

Discussion groups provide an excellent way for students to share their reactions
about reading, and they are an important element of an effective reading work-
shop. The discussion group gives students a chance to share their ideas and opin-
ions about reading.

In the beginning of the year, you will likely need to guide your groups and
model appropriate group behavior. Unless students have participated in discus-
sion groups before, they will probably have little idea of what is expected of them.
As your students become more experienced with discussion groups, you may fade
to the background and allow them to take over management of the group. Your
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role then becomes that of being an observer, who occasionally offers input or asks
questions to help students gain a better understanding of their reading. You may
wish to distribute and talk about “Discussion Group Guidelines,” which high-
lights some of the important elements of effective discussion groups.

There are many ways to incorporate discussion groups in the reading work-
shop. You may have one group meet at a time (during which other students read
and work quietly at their seats), or have all groups meet simultaneously. De-
pending on your schedule, the material students are reading, and the needs of
your students, discussion groups may meet often, two or three times per week,
once a week, or once every several days. Groups should meet only when the ma-
terial they are reading warrants a discussion. If groups meet when they don’t
have a meaningful topic to discuss, the discussion will usually drift from that of
the reading to the latest school gossip.

For the first few meetings, it is usually better to have one group meet at a
time. This gives you a chance to sit in on it, offer guidance, and model appropri-
ate behavior. After students understand the purpose and procedures of a discus-
sion group, you may have all your groups meet at the same time. You would then
circulate from group to group, monitoring the discussions and providing guid-
ance as needed.

To facilitate a group’s efficiency, you might assign specific tasks to stu-
dents. One student might be the Team Leader, who has the responsibility of
keeping the group focused on the discussion question; another student might be
the Recorder, whose duty is to write down the ideas discussed by the group; a
third student might be designated as Spokesperson, whose job is to share the
group’s opinions with other groups. These jobs should be rotated after every few
meetings so that each member gets a chance to share in the responsibility for
managing the group.

Some teachers prefer to utilize both group and whole-class discussions. Stu-
dents may meet mostly in groups, but periodically the whole class takes part in
a discussion about major events or issues in the book they are reading.

Unless your students are able to generate their own topics for discussion
(after becoming comfortable with the procedures of your reading workshop, some
students are quite capable of this), you will need to present them with discussion
topics. You should develop questions around major themes and topics that give
students the opportunity to draw upon material from their reading as well as
their own values and experiences. While questions regarding theme, plot, char-
acterization, and author’s purpose often are good starting points for discussion
groups, the best questions are those that require analysis and synthesis of ideas.
The following are examples of group discussion questions. Note that they apply
to specific novels.

e Homecoming by Cynthia Voigt: Dicey’s “family” is quite different from
the “typical” American family. With your group, decide how you would de-
scribe the “typical” American family today, and compare and contrast
Dicey’s “family” with it. Cite specific examples from the book to support
your ideas.

* The Outsiders by S.E. Hinton: How has Ponyboy changed throughout the

story? How is he different at the end of the story from the way he was at the
beginning? Be sure to provide specific examples to support your conclusions.
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Discussion Group Guidelines

Throughout this year you will be meeting in discussion groups where you will share your
ideas and opinions about what you have read. The following guidelines will help your
group to be successful.

1. Remember that the purpose of your group is to share your reactions and opinions about
reading. Your discussion should remain focused on your topic.
2. Always bring your book and any notes to the group meeting.

3. Work together with other group members and strive to discover meaning in what you
read. '

4. Always be polite and considerate. Use your normal speaking voice.

5. Maintain an orderly discussion. While it is not necessary to raise your hand, you
should not interrupt others or call out when you don’t have the floor.

6. Speak clearly, and be ready to answer questions about your ideas.

7. Support your ideas with facts and specific examples from your reading. It’s a good idea
to write down page numbers of specific examples and bring them to the group.

8. After you have spoken, be willing to let others speak.

9. To help express your ideas clearly, use phrases like the following to start your state-
ments:

—1I agree with you because . . .

—1I don’t agree with that because . . .

—I'm not clear about what you’re saying . . .
—I'm not sure about that, because . . .

—In my opinion . . .

21
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* The Contender by Robert Lipsyte: The title of the story has the obvious
meaning of boxers “contending” in the boxing ring. How might the title also
be applied to life? Back up your conclusions with examples from the book.

* A Separate Peace by John Knowles: Why do you think Knowles titled
this book A Separate Peace? Give reasons for your opinion.

* I Know Why the Caged Bird Sings by Maya Angelou: Why do you think
Maya Angelou wrote this book? Explain your reasons fully.

* The Pearl by John Steinbeck: What is the moral or lesson of this story?
Use examples from the story to support your answer.

* The House on Mango Street by Sandra Cisneros: Describe Esperanza.
Do you believe she is a keen observer of her world? Explain, using examples
from the book to support your conclusions.

The average length of time for a discussion group to meet is about 10 to 15
minutes. If you go much beyond that, the group risks losing its focus. Sometimes,
the topic a group addresses will require more than one session. That’s fine. Sug-
gest that the group’s recorder write down what the group has covered so that the
discussion can resume during the next class meeting. You might have groups
discuss a topic one day, and report their conclusions to the class the next.

Having groups offer their conclusions to the rest of the class is a powerful
method for sharing ideas. Because they tie into major issues, many discussion
questions will have several possible answers based upon the experiences, values,
and opinions of group members. Providing time for groups to share their ideas
gives students a chance to see other views of the same question. Such exposure
to new ideas often results in a reassessment of an individual’s 1deas leading in
turn to better understanding of a problem or issue.

As students gain confidence and learn the behaviors that will result in ef-
fective discussion groups, the quality of their discussions will improve, evolving
from focus on the obvious literal elements of stories to the examination and in-
terpretation of ideas. Students will begin making connections between their
reading and their lives.

A FINAL WORD

A successful reading workshop in which students read a variety of materials and
share their opinions and ideas about reading is generally a clear reflection of the
management skills of the teacher. The importance of effective management to
your reading workshop can’t be overstated. Management is often the crucial dif-
ference between mediocre reading workshops and those that offer students read-
ing experiences that help them to master essential reading skills and grow in
their understanding of life.



Chapter 3

Evaluation

Evaluation can take many forms in your reading workshop. Tests, daily logs
based on observation, reading conferences, portfolios, and completion of specific
activities, reports, and projects are just some of the tools that can provide you
with valuable information on how well your students are mastering the skills
necessary for competent reading.

No matter which types of evaluative methods you select, they should be fair,
have clear expectations, and note the growth, strengths, and weaknesses of stu-
dents. Rather than focusing on the negative—what a student doesn’t know—
evaluation should focus on the student’s overall progress and achievement.

READING TESTS

For most teachers, tests are a fundamental method of evaluation. Even if you
may not feel that tests provide accurate measurements of student growth, your
school district probably requires testing to help determine grades. When de-
signed and administered properly, tests can be useful for evaluating the achieve-
ment of most students.

Your tests should be based upon the material that has been covered, as well
as the abilities of your students. A typical, well-conceived reading test usually is
a combination of fact-related questions—multiple choice, true/false, matching,
and short answer—and open-ended essays that require students to use higher-
level thinking skills in composing their answers. The best tests are weighted
more heavily toward higher-level skills. When announcing an upcoming test, al-
ways explain what it will include so that students may be able to prepare for it.

If various groups of students in your workshop are reading the same mate-
rial but at different times, you will need to develop a series of tests, one for each
group. This will eliminate the potential problem of students from the first group
telling others about specific questions on the test. While you should test the
same skills and concepts, you should vary the format and questions enough so
that no one has an advantage.

23
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Although tests have drawbacks—some students just don’t perform well on
them—for most students tests can be solid indicators of progress. Tests can be
important evaluative tools in your reading workshop.

DAILY LOGS OF STUDENT PERFORMANCE

Daily logs can also be an excellent instrument for evaluation. Attempting to
write an accurate account of each student’s daily performance in your class,
however, can become a nightmare of clerical drudgery. Despite the best of inten-
tions and efforts, many teachers who begin keeping daily logs eventually aban-
don them.

The key to maintaining daily logs is a system that is efficient, accurate, and
manageable. You can create a log book for each of your classes by simply writing
the title “Student Daily Log” on the top of a blank sheet of paper. Mark a spot for
the name of the student at the top and photocopy as many sheets as needed, pro-
viding a sheet for each student. Storing the sets of log sheets for each class al-
phabetically in separate sections of a three-ring binder makes them readily
accessible. Some teachers find it easier to use small, single binders for each
class. Using binders of different colors makes class identification simple.

When you meet with a class, take its log sheets from the binder and put
them on a clipboard. Carry the clipboard with you as you circulate around the
room and work with individual students and groups. (If you have small binders
for each class, you may prefer to keep the binder with you instead of using a clip-
board.) Date your entries, and write brief notes describing the progress of stu-
dents on their individual sheets. Be specific in your descriptions and try to focus
on attitudes, actions, and outcomes that show the student’s progress (or lack of
it). If you write concisely, you will seldom use more than a few sheets for each
student per marking period. Note the following sample entries:

4/19—Completed reading ch. 7; wrote opinion in log analyzing author’s use
of symbolism.

4/20—Met with group to discuss symbolism. Acted as group recorder.

These entries—which can be easily made while you are interacting with
your students—show that this student is spending her class time productively.
By the end of the marking period, such entries will create an impressive amount
of anecdotal evidence detailing her progress.

The ideal, of course, is that you write descriptions like this for every stu-
dent, every day. The reality is that you may not have enough time.

To cope with time constraints, some teachers focus their observation and
record entries for five to ten students per class each day. The next day they
would concentrate on other students. Of course, instances of exceptional work or
a lack of progress on the part of any student should always be noted.

Another way to manage the problem of insufficient time for recording the
daily performance of students is to let students log their own progress. Instead of
you writing down what students are doing each day, have students keep their log
sheets and record for themselves what they have accomplished. Given this re-
sponsibility, most students will record their activities honestly and correctly.
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For those inclined to “fudge” a little, your circulation around the room is a strong
encourager for accuracy. During class be aware of what students are doing and
what they have written on their log sheets. If you find that students are not
recording what you see, discuss your concerns with them.

If you permit your students to maintain logs of their class performance, you
will need to work closely with them at the beginning of the year, informing them
of the types of behaviors you will be looking for and showing them how to make
accurate log entries. You should also collect their log sheets regularly, once every
week or two. Not only does this encourage them to keep their logs up to date, but
it enables you to review the logs and monitor their progress more closely. Having
students record their own accomplishments frees you to work with groups and
individuals on the mastery of reading skills.

Merely suggesting keeping daily logs of student performance to some teach-
ers brings the immediate reply that logs are too time-consuming. Certainly,
when logs are not managed efficiently, they can become overwhelming. However,
when implemented in an effective manner, daily logs can provide consistent and
detailed evidence of a student’s progress in your class. Logs can also be the solid
basis for scores for daily work that may be used in the determination of grades.

READING CONFERENCES

During your reading workshop, one of your most important tasks will be to meet
with individuals and groups for conferences about reading. A reading conference
need not be formal or long—sometimes a minute or two is enough—and it may
take place at your desk, the student’s desk, or a group’s table. Conferences enable
you and students to talk about reading in a manner that addresses their needs.

As you move around the room during your reading workshop, you will meet
and speak with students. These meetings may turn in to conferences in which
you pose questions, help them to master a skill, or discuss an issue with which
students are having trouble. In some cases you might find that several students
are having trouble with a particular aspect of a story, and you might address the
problem through a mini-lesson designed for them. Some teachers set aside spe-
cific times for reading conferences, for example, scheduling a meeting with every
student every few weeks or at least at the end of the marking period, while oth-
ers prefer to utilize conferences as they are needed. Some teachers combine the
plans, meeting as necessary throughout the marking period and scheduling a
conference near the end in which overall progress throughout the marking pe-
riod may be discussed.

Conferences provide you with an excellent opportunity to monitor and eval-
uate the growth of your students. As you speak with them, note clues that offer
evidence of their strengths and weaknesses. Use conferences as a time to get to
know your students as individuals and respond to their needs as readers.

Students will often initiate a conference by asking you a question. Some-
times the question is a simple one, perhaps about procedure, but sometimes it
may reveal an underlying weak skill or confusion about reading that under-
mines comprehension. If this is the case, focus the conference on strengthening
that skill and clarifying any confusion. It is best to limit a conference to one or
two topics. Trying to do too much can overwhelm students and discourage them.
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The most successful conferences are those that occur within an atmosphere of
openness, support, and cooperation where students feel comfortable enough to
discuss their problems in reading and work with you to solve them.

While some students will initiate a conference by asking a question, there
will be students who, because of shyness or disinterest, will never raise a hand
for help. You must seek out these students and talk with them about their work.
Ask questions about their reading that requires them to give explanations. By
drawing them out you will be more likely to uncover areas in which they need
help. You can then direct the conference to address those areas.

Conferences provide a marvelous opportunity for you and your students to
discuss reading. They are a powerful tool for evaluation.

PORTFOLIOS

During the past few years portfolios of students’ work have become popular tools
for evaluation. A portfolio is a collection of a student’s work showing the stu-
dent’s achievement. You may compare it to an artist’s portfolio that contains
samples of pictures and drawings, but in this case the portfolio contains exam-
ples of reading work. Portfolios may include tests, book reports, research reports,
special projects, and examples of daily work that show how students have mas-
tered reading skills and class objectives.

For the actual portfolio, a large folder or envelope is useful. You may store
the portfolios in boxes (organized alphabetically by class), or permit students to
keep them. Allowing students to keep and maintain their portfolios not only re-
lieves you of the task of storage but also the need to arrange access to the port-
folios. Some teachers provide students with a list of work that should go in the
portfolio, while others let students pick what they feel best highlights their
achievement. A nice touch is to have students write an introduction and main-
tain a table of contents for their portfolios.

You should provide students with guidelines that highlight the criteria you
will use in evaluating their portfolios. Criteria for evaluation should be based on
your objectives for your students, and might include items like the following:

¢ Evidence of comprehension

* Evidence that indicates the understanding of specific concepts or issues
* The ability to analyze and organize information

* The ability to interpret information and draw conclusions

* The ability to support conclusions

* The ability to explain conclusions in writing

* Evidence of critical thinking

* Evidence of enthusiasm for reading

Because the greatest value in portfolios lies in their periodic review, you
should set aside time throughout the year and check their portfolios with your
students. Look for evidence of student growth and mastery of the class objec-
tives. You may select work from portfolios that then becomes the basis for grades.
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Over the course of the year, portfolios become an excellent means through
which long-term growth can be examined and validated. Along with providing
material for evaluation, portfolios offer students, teachers, parents, and admin-
istrators first-hand examples of student progress.

REPORTS, PROJECTS, AND SPECIAL ACTIVITIES

The reading workshop provides much flexibility for evaluation, and you may
use various types of reports, projects, and special activities to assess your stu-
dents’ learning. Some teachers like to assign periodic book reports, some
require research papers on a topic in literature, while others assign group proj-
ects in which students work together on a complex activity, for example, a de-
bate over an issue brought out in their reading. These instruments can show
student achievement as well as pinpoint areas in which students may need ad-
ditional work.

An often overlooked method of evaluation focuses on the amount and qual-
ity of reading students do in your workshop. As students become accustomed to
your reading workshop, many will begin reading more. Along with reading in
school, they will read books outside of class. You will probably want to keep a
record of these books, as well as give credit for your students’ efforts.

A simple way to do this is to have them write summaries of the books they
read. The “Book Summary Sheet” is useful for this. Make copies of the sheet
available so that students have a ready supply and may take them as needed.
When first explaining the summary sheet to your students, be sure to note that
it is a guide and that not every question may pertain to their books. For example,
question 4, which deals with characterization, will not apply to nonfiction titles.
I also remind my students to select books that are on their “level.” While I don’t
mind students reading challenging material, I discourage them from reading
books several grade levels below their abilities. I explain that there is little pur-
pose in reading “easy” books that won’t hold their interest or strengthen their
reading skills.

Summaries of books students read on their own are useful to you in many
ways. They are evidence of work students have completed outside of class.
Based on the quality of the summary, in most cases, you can tell if students
truly understood and mastered the book (even if you are unfamiliar with it).
Summaries may be graded, and may also be placed in portfolios as examples of
student work.

Various types of evaluation are compatible with the concept of the reading
workshop. You should select the methods that support your curriculum, satisfy
your objectives for your classes, and meet the needs of your students.

GRADES IN THE READING WORKSHOP

No matter which methods of evaluation you use in your reading workshop, you
will probably need to put grades on report cards. While the most common grad-
ing systems are based on percentages or an accumulation of points, just about
any system can be used for the reading workshop.
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Book Summary Sheet

Following are guidelines for writing a summary of the books you read.

1. At the top of the summary page, write your name, date, and class.

2. Write the title of the book, the author’s name, publisher, place of publication, and date
of publication.
Answer the following questions. (Note: Not all questions may apply to your book.)

3. What is this book about? (For fiction, tell about the plot, including the central con-
flict. For nonfiction, tell about the book’s major ideas.)

4. Describe the main characters. How did the characters change as the story went on?
Which character did you find to be most interesting? Why?

Describe the setting.

What, if anything, did you learn from this book?

Did this book keep you interested? Why or why not?

What did you like most about this book? What did you like the least? Explain.

© ® N o o

Would you like to read another book written by this author? Why or why not?
10. Would you recommend this book to others? Why or why not?

28
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If you prefer to use percentages, you would determine grades from among
your students’ tests, projects, reports, research papers, and class participation.
After identifying which components you will use for determining grades, you
would decide how much of the total grade each component is worth. Some teach-
ers break the percentages down into thirds: tests, reports and/or projects, and
daily effort each count one-third of the student’s total grade. Other teachers pre-
fer grading systems that are more broad. Following is one that focuses on five
components:

Tests—30%
Quizzes—20%
Reports—15%
Projects—15%
Daily Effort—20%

Such breakdowns can be adjusted, and you should develop a grading plan
that satisfies the requirements of your curriculum and your objectives for your
classes.

An alternative to a grading policy based on percentages is the point system.
In this system, specific activities account for a certain number of points. The
total points a student amasses during a marking period would correspond to a
value on the report card. For example, reading a book might be worth 10 points;
a satisfactory research project might be worth 20; a particular test average
might be worth 15; and satisfactory class activities might be worth 15. Point
systems may be set up to meet the needs of any classroom.

Whichever method you choose to determine grades, be sure to explain its
requirements to your students. Only when students understand how they will be
evaluated and graded are they able to make the appropriate effort to do well.

You should also consider explaining your grading policy to parents. Those
parents not familiar with a reading workshop may feel uncomfortable unless
they know what it is and what is expected of their children. You might explain
your grading policy at back-to-school night and conferences with parents. You
might also consider writing a brief description of your reading workshop, its ex-
pectations, and grading policy, and send copies home to parents at the beginning
of the year. This helps to reduce any confusion and unwarranted concerns.

SELF-EVALUATION FOR TEACHERS

Because reading workshops vary in their structure, taking a form that best
meets the needs of students and their teacher, you will find it helpful to evaluate
how well your workshop is operating. Evaluating your workshop once or twice a
year (at the mid-point and/or end) is a good way to review its effectiveness and
determine if you have achieved the goals you have set for your classes.

Look upon self-evaluation as a means to improvement. By examining your at-
titudes, teaching techniques, and the procedures you have established in your
reading workshop, you may identify areas that you can enhance to make your
workshop even better than it is. Responding to the “Self-evaluation Questions for
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Teachers” can help you analyze your reading workshop, and adjust your teaching
strategies and methods as you feel necessary. The goal of your self-evaluation
should be to grow in your teaching abilities and make your reading workshop ex-
citing and challenging to your students.

A FINAL WORD

Evaluating a student’s ability to read can be difficult, because many of the tools
teachers use in evaluation are subjective. While test results can be useful, not
all students who read proficiently do well on tests. Nevertheless, evaluation is es-
sential in most classrooms if for no other reason than its use in the determina-
tion of grades. Achieving methods of evaluation that are fair, equitable, and
consistent should be one of your priorities in developing your reading workshop.
Evaluation based on specific objectives that arise from meaningful reading ex-
periences will support your efforts to accurately measure the growth of your stu-
dents. Used properly, evaluation can be an important tool as you help students
master the skills needed for reading competence.
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Self-evaluation Questions
for Teachers

Answering the following questions can help you improve your reading workshop
and make it an exciting and useful experience for your students.

Are the procedures I have established clear, efficient, and supportive of a
reading workshop? If not, how might I improve them?

Have I provided a variety of reading materials in my reading workshop—nov-
els, nonfiction books and articles, short stories, poetry, newspapers, plays?
Am I providing meaningful material for my students to read?

Have I made reading a priority in class?

Have I managed to maintain a positive
atmosphere in my reading workshop?
How might I enhance the atmosphere
for reading?

Have I utilized the type of instruction
most helpful to my students? What other
types of teaching strategies might I use?

Am I responding to the needs of my stu-
dents as a class, in groups, and as indi-
viduals?

Am I using conferences effectively?

Do I notice enthusiasm for reading on the parts of my students? Are they
reading more on their own?

Am I providing my students with questions that focus on the higher compre-
hension skills of interpretation and application rather than mere literal com-
prehension?

Am I supportive of the efforts of my students?

Am I providing my students with mini-lessons that concentrate on specific
skills? Do I tie those skills to what my students are reading, helping to make
reading meaningful?

Do I provide time for students to discuss their reading and share their ideas
and opinions?

Do I provide time for individual, collaborative, and cooperative reading activ-
ities?

Are my methods of evaluation fair and consistent? Do my tests cover what I
have taught?

Have I managed to maintain effective communication with administrators,
colleagues, and parents?

31
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The following mini-lessons are divided into three categories: (1) Types of Read-
ing and Related Topics, (2) Story Elements, and (3) Specific Reading Skills. The
lessons contain activities and reproducibles that enhance and reinforce informa-
tion and skills. You should present the mini-lessons and any activities in a man-
ner that best suits the needs of your students and satisfies the requirements of
your curriculum.

The mini-lessons range from very basic to those that can be developed into
great detail. Some—such as Mini-lesson 53, “What Makes a Good Lead?”—may
be broken down into parts and presented in two or even three days. For example,
you might offer general information about leads the first day, discuss leads for
fiction on the second, and explore leads for nonfiction on the third. You have much
flexibility in determining how to present the mini-lessons to your students.

Although there are 100 mini-lessons in Part II, you will likely find topics
unique to your reading classes that you would like to present as mini-lessons.
Many teachers, for example, offer mini-lessons about the lives of authors, high-
lighting the experiences of the author that may have influenced his or her writ-
ing. Feel free to use the mini-lessons of this book as guides in creating your own.




Mini-lessons
1 through 50

TYPES OF READING
AND RELATED TOFI CS




36 Mini-lessons 1 through 50: Types of Reading and Related Topics

MINI-LESSON 1:
FICTION AND NONFICTION

Prose can be divided into the broad categories of fiction and nonfiction. Fiction
refers to those literary works produced by the imagination and includes novels,
novellas, short stories, plays, and screenplays. Nonfiction is literary works that
remain true to facts, and includes numerous types of books and articles such as
essays, histories, biographies, autobiographies, and newspaper articles. Good
readers are aware of the distinction between fiction and nonfiction, even if au-
thors sometimes choose to blur the lines.

Procedure:

* Explain the difference between fiction and nonfiction.

* Note that stories are often based on facts. Historical fiction, for example,
may depict an actual event with people who experienced the event as the
characters of the story; however, many of the actions, emotions, and person-
alities of the characters may be the result of the author’s imagination.
Other stories, science fiction and fantasy, for instance, may be based on a
few facts and much imagination.

* Emphasize that nonfiction depends entirely on facts, which can be verified.
If any of the material is created from imagination, the piece is no longer
nonfiction.

Activities:
1. Ask students to volunteer some examples of fictional and nonfictional works
with which they are familiar.

2. Offer some of the books, stories, and articles students will read throughout
the year as examples of fiction and nonfiction.
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MINI-LESSON 2:
SHORT STORIES, NOVELLAS, AND NOVELS

Fiction may take the form of a short story, novella, or novel. The major difference
between the forms is length.

Procedure:

 Explain the differences among the three forms of fiction.

__Short stories are short pieces of fiction, usually between 1,500 and 5,000
words. Because the author doesn’t have much space to develop the story as
a novel, which is much longer, the short story author often focuses on
character, theme, and effect. Short stories usually center around one or
two characters who face a problem in an extraordinary situation.

—Novellas, also known as novelettes, may be considered long short stories
or short novels. They typically run between 7,000 and 15,000 words. Be-
cause they are longer than a short story, the author has the luxury to de-
velop the story with greater detail.

__Novels are stories that may be several hundred pages. Many have involved
plots, numerous characters, varying scenes, and significant details. Some
novels have several themes.

e Point out that virtually all forms of fiction are built around plot, character,
conflict, setting, and climax. Depending on the abilities of your students,
you may need to explain the meanings of these terms. (Each of these ele-
ments is examined in detail via its own mini-lesson later in this book.)

e Provide examples of the three forms of fiction with the materials you use in
your reading workshop.

Activities:

1. You may use this activity with either the whole class or with groups, pro-
vided students are reading the same story. Upon completion of the story, in-
struct students to evaluate its various elements, including character, plot,
theme, setting, and conflict. To help students with their evaluations, dis-
tribute copies of Worksheet 2-1, “Evaluating Fiction.” When students have
finished the worksheets, conduct a discussion of the story with the entire
class, or have students discuss the story in their groups. They should be pre-
pared to give specific examples to support their views.

2. Encourage students to read a short story, novella, or novel of their choice.
When they are done, have students meet in groups and share impressions of
the stories they read with the other members of their group. Suggest that
students concentrate on plot, theme, and characterization, citing specific
examples from the story to support their ideas. They should also offer their
opinion of their stories. This is an excellent way to help students become
aware of good stories.

3. Select a short story to read to the class. When you read the story, be sure to
add drama through inflection and tone. Afterward lead a class discussion
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about its plot, theme, setting, conflict, and characters. (You may wish to
read the story over the course of two or three days.)

Writing Activity:

* Instruct your students to select a character from the story they are cur-
rently reading and write a new adventure for the character. Encourage your
students to concentrate on character development, plot, conflict, setting,
and theme. Display the stories upon completion of the writing.
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Worksheet 2-1

Name Date Section

Evaluating Fiction

Directions: Answer the questions below to help you analyze the story you are reading.
Write your answers on another sheet of paper, and be ready to discuss your answers with
your class or group.

Character:

1. Who are the main characters in the story?

9. Are the characters believable? Do they act and speak like real people? Give examples
from the story.

3. Who is your favorite character? Why?
Who is your least favorite? Why?

Plot:

1. What is the plot of the story?

2. Is the plot believable? Could it be improved?
Explain.

Conflict:

1. What is the central conflict of the story?

2. Is the conflict strong enough to hold the reader’s interest? Explain and give examples
from the story.

Setting:

1. Describe the setting.

2. Is the setting realistic? Explain. What kinds of imagery words did the author use to
create the setting?

Theme:

1. What is the theme of the story?

2. Does the story have more than one theme? If yes, what are they?

What is your overall opinion of the story? Explain your answer.
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MINI-LESSON 3:
THE ESSAY

The typical essay is an article in which the author discusses a specific topic. The
purpose of most essays is to provide information. (Essays designed to influence
or persuade readers to accept the author’s position on an issue are editorials.
See Mini-lesson 4.)

Procedure:

Explain that most essays follow a general plan of introduction, body, and
conclusion. The essay’s main idea or purpose is stated in the introduction
and explained in the body. The conclusion usually offers a final idea that
supports the essay’s main idea.

Mention that good essays offer plenty of details in support of their main idea.

Note that most essays are organized in logical patterns such as most impor-
tant ideas to least important, cause and effect, or a chronological sequence.

Also note that essays are usually written in a clear, concise style. Good es-
sayists don’t want to confuse readers with mile-long words and rambling,
confusing writing.

Mention that essays are often found in the op-ed pages of many newspapers
and in many magazines.

Activities:

1.

If students are currently reading an essay in class, discuss the purpose,
strengths and weaknesses of the essay. You may wish to distribute Work-
sheet 3—1, “Essay Facts,” which offers guidelines in analyzing essays. You
may do this activity either with the whole class, or divide students into
groups and let each group analyze the essay.

. Instruct students to consult newspapers or magazines from home or materi-

als in the school library. Ask them to find an example of an essay and bring
it to class. (If they find an essay in the library, remind them that they will
have to sign the source out. Inform the librarian ahead of time that your
students will be searching for examples of essays; he or she may wish to as-
semble materials in advance.)

In their groups, students should share their essays through reading and
discussion, noting the main parts of the essays. The group should try to de-
cide which essay they feel is the best. Provide time for groups to briefly re-
port their results to the class.

Writing Activity:

Encourage students to write an essay on a topic of their choice. Remind
them to organize their essay with an opening that states the main point, a
body that includes facts, explanations, and examples, and a conclusion that
contains a final point or a brief summary of their main idea. Display the
finished essays.



© 1997 by The Center for Applied Research in Education

Worksheet 3-1

Name Date Section

Essay Facts

The typical essay is an article in which the author discusses a specific topic. Most essays
are organized according to the following plan:

An introduction that states the main idea or purpose of the
essay.

A body that develops the main idea with facts, details, and ex-
amples.

A conclusion that contains a final idea or briefly summarizes
the essay’s main idea.

Directions: You can use the information above to help you ana-
lyze essays. Select an essay you have read and answer the follow-
ing questions. Use an additional sheet of paper if you need more
space.

1. What is the purpose, or main idea, of the essay?

2. What are some facts, details, or examples the author uses to support his or her ideas?

3. How does the author conclude the essay?

4. Did you find this essay effective? Explain.
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MINI-LESSON 4:
EDITORIALS

Editorials, sometimes referred to as persuasive or opinion essays, express an au-
thor’s viewpoint about an issue or problem. (Sometimes a distinction is made be-
tween opinion and persuasive essays. In opinion essays the author attempts to
convince the reader to accept his ideas, while in the persuasive essay he tries to
get the reader to accept his ideas and take some form of action in support of
them.) Editorials are most commonly found in newspapers and magazines in the
“Letters to the Editor” pages.

Procedure:

* Explain that most editorials follow the typical essay structure of an open-
ing, body, and conclusion.

* Note that the opening states the problem or issue and the author’s position.
The author develops his or her ideas in the body, offering facts, explana-
tions, and examples. The conclusion emphasizes the main point of the edito-
rial, and may call on the reader to take action of some sort.

* Mention that well-written editorials can be powerful tools for swaying pub-
lic opinion.

Activities:

1. Working with the class as a whole, analyze an editorial students are cur-
rently reading. (You may also divide students into groups for this activity;
however, then the members of each group will discuss the editorial among
themselves. In this case, you may have each group report its conclusions to
the class.) Discuss the purpose of the editorial, its main point, and the au-
thor’s position. Examine how the author develops the essay, and decide if
and how it influences the opinions of students on the topic. To help students

with their evaluations, distribute copies of Worksheet 4—1, “Evaluating an
Editorial.”

2. Ask students to bring in an editorial page from a newspaper from home.
Magazines that carry editorials may also be used. (You might ask your col-
leagues to bring in newspapers to make sure you have enough for your stu-
dents.) Divide your students into groups, and instruct them to read and
discuss the editorials. Each group may read several different pieces. They
should read the editorials and analyze the effectiveness of each. Which ed-
itorial, in the group’s opinion, is the strongest? Why? Provide time for
groups to share their conclusions with the class. (You may also wish to
hand out copies of Worksheet 41, which students might find helpful for
this activity.)

Writing Activity:

* Ask your students to think about a problem or issue that is meaningful to
them. Instruct them to research their topic, if necessary, to obtain facts and
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then write an editorial. To help your students generate possible ideas for
topics, you may wish to conduct a class brainstorming session. Using the
chalkboard or an overhead projector, ask your students to volunteer possible
editorial topics. List the topics as fast as students suggest them. Don’t
bother expanding them; simply list them. Remind students to use an open-
ing, body, and conclusion in writing their editorials. Upon completion of the
activity, display the editorials.



Worksheet 4-1

Name : Date Section

Evaluating an Editorial

Directions: Read the editorial you have been assigned, then analyze it by answering the
questions below. Use an extra sheet of paper if you need more space for your answers.

1. Title of editorial:

Name of publication in which it appeared:

Date:

2. What is the editorial about?

3. What is the author’s position?

4. What facts, examples, statistics, or explanations does the author use to support his or

her position?

5. Did the author change your opinion about the topic? Explain.
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MINI-LESSON 5:
GENERAL INFORMATION ARTICLES

General information articles constitute a broad category, including subjects as
varied as in-line skating and the latest medical breakthroughs to hot vacation
spots and endangered species. Their primary purpose is to inform readers about
their topic in an interesting and entertaining way.

Procedure:

Explain that general information articles are found in countless magazines
and include countless topics. Ask students if they know of any magazines
that contain general information articles. Some magazines you might men-
tion include: Reader’s Digest, Newsweek, Parade, and Life.

Explain that most general interest articles are organized in three parts: a
lead in which the subject is presented, a body that provides explanations,
details, and examples, and a conclusion that offers a final point and ties the
article together.

Note that the purpose of an informational article is to inform readers about
a subject.

Mention that the style of an informational article is based on its audience.
An article written for high school students will have a different style from
one written for adults.

Explain that a special category of an informational article is the how-to
article. This article explains how something can be done. Some example ti-
tles include “How to Make Homemade Pizza,” “How to Get Straight A’s
without Trying,” and “How You Can Earn Big Bucks Doing Odd Jobs.”
How-to articles are written in a clear, simple style in a voice that refers to
the reader as “you.”

Activities:

1L

Prior to beginning this activity, ask students to bring in some magazines
from home that contain general interest articles. You might also ask some of
your colleagues to donate old magazines, or you may be able to obtain mag-
azines from your school’s library. Divide students into groups and have
them review several informational articles. After reviewing the articles,
students should discuss them and rank them according to quality. Dis-
tribute copies of Worksheet 5—1, “Ranking Informational Articles,” to help
students determine the quality of their articles. (Hand out a copy of the
worksheet for each article the students will be working with.) Provide
time for the groups to briefly share which articles they found to be of high
quality.

. Working individually, instruct students to select an informational article,

read, and then summarize it. In their summaries they should include
the topic, how the author developed the article, some facts or examples the
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author included, and how he or she concluded the article. Students should
also note what they learned from the article.

Writing Activity:

* Instruct students to select a topic of their choice and write an informational
article. Remind them to begin their article with a strong lead, develop their
topic in the body of their article, and provide a solid conclusion.
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Worksheet 5-1

Name Date Section

Ranking Informational Articles

Directions: Answering the questions below will help
you to determine the quality of an informational arti-
cle. Use another sheet of paper if you need more space.

Title of Article:

Publication:

Date:

1. Describe what the article was about.

2. Did the article have an interesting lead?

Why or why not?

3. Did the author use facts, details, or examples in the article? Was the infor-

mation he or she presented clear? Explain.

4. Did the article have a strong conclusion?

Explain.

5. With 10 being the highest, how would you rate this article from 1 to 10?
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MINI-LESSON 6:
NEWSPAPER ARTICLES

Newspapers offer a variety of articles, from straight news to comic strips. De-
spite the competition from TV, radios, and online news services, newspapers re-
main a major source of information. Some newspapers are written for a specific
audience. The Wall Street Journal, for example, is a national newspaper written
for businesspeople. Local papers are usually aimed at the people who live in par-
ticular towns. Other newspapers are written to appeal to general audiences across
major regions, while some, like USA Today, are written for the entire country.

¢ Explain that most newspaper articles, especially straight news, are orga-
nized in an inverted pyramid. In this format, the most important informa-
tion comes first. This allows busy readers—who may be scanning the paper
at breakfast, or be on a commuter train to work—the opportunity to gain
information by reading the first few paragraphs of articles. The structure of
the inverted pyramid also permits editors to easily cut the final few para-
graphs from articles if space becomes limited.

* Note that the lead of a newspaper article is crucial because it contains the
most important information.

* Explain that the typical newspaper article is developed around the five W’s
and How.
—Who is the article about?
—When did the event happen?
—Where did the event occur?
—What happened?
—Why did it happen?
—How did it happen?

* Emphasize that the answers to these questions are usually contained in the
lead or the first few paragraphs of the article.

* Note that most major newspapers have several different sections, including
national news, local news, the financial section, fashion, TV and movie list-
ings, sports, obituaries, comics, and classifieds.

* Mention that good newspaper writing is clear and concise and as objective as
possible. Reporters should not include their feelings when reporting events.

Activities:

1. Ask students to bring newspapers from home to class. To ensure you have
enough copies of newspapers, ask your colleagues to bring in some, too. In-
struct your students to look through the newspapers they have and identify
some of the different parts: main news, local news, sports, business (or fi-
nancial section), fashion, TV and movie listings, entertainment section,
various columns, comics, obituaries, and classified sections. Discuss the
general content of the various sections. This activity will help to familiarize
students with the many parts of newspapers.
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2.

This activity is designed for students working in groups. Each group will
need at least one copy of a newspaper. With students working in their
groups, instruct them to select three to five newspaper articles per group,
read and analyze the articles, and decide if the articles answer the five W’s
and How. Allow time for each group to present its findings to the class.
They will likely find that most articles use the inverted pyramid for organi-
zation. You may wish to distribute copies of Worksheet 6-1, “Analyzing a
Newspaper Article,” to help them in their efforts.

Writing Activity:

Have your students write newspaper articles and publish them in a class
newspaper. While students may create excellent newspapers in long-hand
and line drawings, the use of computers and printers can help them to pro-
duce truly outstanding work. Most word-processing software offers a vari-
ety of fonts, print sizes, and clip-art that can be used to produce classroom
newspapers of high quality. Following are some suggestions that will help
you to make this an exciting and worthwhile activity.

—If your students have a different teacher for English, you may wish to co-
ordinate this project with him or her. Combining your skills and re-
sources can result in an outstanding newspaper.

—If you have access to a computer room in your school, consider reserving
time for your students to write their articles on the equipment.

—Before announcing the activity to your students, consider the types and
lengths of articles you will accept. You may prefer that students do articles
about local or school events, or you may permit them to write about any
newsworthy topic. Tell students to keep the articles rather short, especially
if this is the first time you are working on a class newspaper. This makes it
easier for students to manage the organization of a newspaper article and
also permits you to print more articles in a limited amount of space.

—When you introduce this activity to your students, explain that they are
to select a newsworthy event and write a newspaper article about it. Em-
phasize that their finished articles will be printed as a class newspaper.

—Remind them to use the structure of the inverted pyramid. If they are
writing about events that have occurred at school, they may be able to in-
terview people and obtain quotes. Caution them that if they use the words
of others, they should quote the individuals accurately.

—If you are able to use word processors for writing the articles, add head-
lines to make your paper more attractive. You may also wish to add clip-
art.

—Upon completion of the writing, collect the articles and publish them in a
class newspaper. Publishing may be done on a photocopier. Printing
pages on both sides will save paper and result in a newspaper that looks
more realistic. Produce enough copies for the class, as well as other stu-
dents and faculty members.

—Distribute copies to the students. You may also wish to display some
copies in the school media center.



Worksheet 6-1

Name Date Section

Analyzing a Newspaper Article

Directions: Select a newspaper article. Read it carefully and then answer the following
questions. Use another sheet of paper if you need more space.

1. What is the article about?

Who is it about?

When did the event occur?

Where did it occur?
Why did it occur?

A

6. How did it occur?
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MINI-LESSON 7:
BOOK REVIEWS

A book review offers an analysis of a book, explaining what the book is about
and usually offering the reviewer’s opinion of it. Good reviews are written in an
easy-to-read style.

Procedure:

Explain that book reviews offer readers insightful information about a
book, which provides the reader with facts that may help him or her decide
if he or she wants to read it.

Mention that many newspapers and magazines offer book reviews. An ex-
cellent source is the Sunday New York Times Book Review. In the Times’s
book review section, both fiction and nonfiction titles are reviewed.

Note that a book review usually includes the title of the book, the author’s
name, publisher, copyright, number of pages, and retail cost.

Explain that the elements of a book review for fiction may include a brief
summary of the plot, and description of the main characters and their moti-
vations. The author may also comment on what he or she feels are outstand-
ing elements, such as superior writing style, surprising twists, or graphic
violence, as well as offer his or her opinion of the overall book.

Explain that nonfiction reviews differ from reviews of fiction titles in that
the author discusses what the book is about and offers some of its most im-
portant points. The reviewer may also remark upon the book’s general sig-
nificance.

Activities:

1.

Distribute copies of a book review (fiction) to the class. Also hand out copies
of Worksheet 7—1, “Parts of a Book Review (for Fiction).” Instruct students
to read the review and answer the questions on the worksheet. Conduct a
class discussion in which you analyze the review.

. Prior to beginning this activity, ask students to bring in copies of newspa-

pers that contain book reviews. You may also ask your colleagues to bring
in reviews. While working in groups, instruct your students to read several
reviews. They should then discuss the reviews, comparing their organiza-
tion and the authors’ opinions. Based on the reviews, they should try to de-
cide which book they would like to read most. Provide time for the groups to
report their conclusions to the class. (You may also wish to hand out copies
of Worksheet 7—1 for this activity.)

Writing Activity:

Instruct your students to select a book, read it, and write a review. Suggest
that they follow this plan for fiction:
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—Summary of the plot.
—Description of the main characters and their motivations.
—Mention of any unique features.

For nonfiction, students should review the book’s main ideas and highlight
some of its most important points. Encourage them to also comment on the
book’s general significance.

You may wish to display the reviews upon completion of the activity.
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Worksheet 7-1

Name Date Section

Parts of a Book Review
(for Fiction)

Directions: Read a book review and answer
the following questions. Use another sheet of
paper if you need more space.

1. Title of book:

Author:
Publisher:

Place of Publication:

Copyright Date: Retail Price:

2. Briefly describe the author’s summary of the book:

3. Who are the main characters?

4. Did the author describe any special elements of the book, such as great suspense, su-

perior writing style, or excessive violence? If yes, explain.

5. Based upon this review, would you like to read this book? ____ Why or why not?

53



54 Mini-lessons 1 through 50: Types of Reading and Related Topics

MINI-LESSON 8:
MOVIE REVIEWS

Movie reviews offer an analysis of a motion picture, most often including the au-
thor’s opinion. Like a book review, a movie review analyzes plot and characters,
but goes a step further to include cinematography. Movie reviews may be found
in newspapers (in the TV and movie sections) and some magazines.

Procedure:

¢ Explain that a movie review summarizes the plot of a movie (usually with-
out revealing the climax), describes the lead characters, and offers the au-
thor’s impressions of the film’s overall cinematography.

* Note that cinematography includes such elements as settings, scenes, cos-
tumes, special effects, musical score, etc.

* Mention that reviewers often include the rating of a movie, and their opin-
ion of its general quality.

Activities:

1. Distribute a copy of the same movie review to each student. Also hand out
copies of Worksheet 8—1, “Reviewing a Movie Review.” Instruct your stu-
dents to read the review, and then answer the questions on the worksheet.
After students have completed the activity, conduct a class discussion that
focuses on the structure and content of the review.

2. Ask students to bring in movie reviews from newspapers they have at home.
You might also ask colleagues to bring in the movie sections of their news-
papers so that you will be sure to have enough. Have students work in
groups, and distribute several reviews to each group, about one per student.
Instruct students to read the reviews and discuss them. In particular they
should look for similarities and differences in the structures of the reviews,
and try to determine which review is the best written. To help students in
identifying similarities and differences among the reviews, distribute sev-
eral copies of Worksheet 8—2, “Comparing and Contrasting Movie Reviews,”
to each group. At the end of the activity, provide time for groups to share
their results with the class.

Writing Activity:

* Encourage students to watch a movie of their choice and write a review.
(You might wish to put limitations in regard to rating.) Remind them to in-
clude details about the plot, characters, and any special elements the movie
has. Display the reviews at the end of the activity.
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Worksheet 8-1

Name Date Section

Reviewing a Movie Review

Directions: Read the movie review you have been assigned and answer the questions
below. Use another sheet of paper if you need more space.

1. Name of movie:
Produced by:
Released by (Studio):

2. Briefly describe the plot of this movie (as explained in the review):

3. Who are the main characters of the movie?

4. Does the movie have any exceptional features such as settings, costumes, or special

effects? If yes, explain.

5. Based on this review, would you like to see this movie?

Why or why not?
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Worksheet 8-2

Name Date Section

Comparing and
Contrasting Movie Reviews

Directions: While working with your group, use this sheet to help you compare and con-
trast movie reviews. Read each review your group has been given and note how it is struc-
tured. Try to determine which is the best written review.

Title of Movie:

1. Does the author describe the plot? Yes No

2. Does the author describe the characters? Yes No

3. Does the author offer an opinion on the casting; that is, if the actors and actresses chosen
No

to play the roles of the characters of the story fit their parts? Yes

4. Does the author offer an opinion on special features of the film such as great action, ex-

cessive violence, outstanding musical score, etc.? Yes No

5. Does the author offer an opinion on the settings, costumes, or scenery of the movie?
Yes No

6. Does the author offer an overall opinion of the quality of the film? Yes
No

7. Based on a rating of 1 to 10, with 10 being highest, how would you rate this movie

review?
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MINI-LESSON 9:
BIOGRAFPHIES

A biography is the account of a person’s life, written by another individual. It is
different from an autobiography, which an individual writes about him- or herself.

Procedure:

Define a biography for your students. To eliminate any confusion, note the
difference between a biography and an autobiography.

Explain that a biography may be very long and detailed, tracing a person’s
life from birth through childhood, adulthood, and death, or it may be rela-
tively short and focus on a specific time or achievement of the subject’s life.

Mention that very short biographies are referred to as biographical sketches,
and may be only a few paragraphs in length.

Note that most biographers research their subjects with great care and write
as objectively as possible. Some biographers, however, stray from facts, inject
their own speculation, or draw conclusions from questionable sources. Read-
ers should always remain vigilant when reading a biography that is not
based entirely on verifiable facts.

You might mention that most noteworthy people have been the subjects of
biographies.

Activities:

1.

For this activity, the whole class, or a group, must read the same biography.
After students finish reading the biography, distribute copies of Worksheet
9-1, “Contributions,” and instruct students to answer the questions. The
worksheet will help students to focus their attention on the achievements of
the subject of their biography. Upon completion of the worksheet, conduct a
class discussion, or permit students to work in groups, and examine the ac-
complishments of the person they read about.

. Instruct students to read a biography of their choice. (This activity works

best if each student reads a different biography.) Upon completion of the
reading, they are to prepare and give a two- to three-minute talk about
their subject. They should focus their talk on their subject’s accomplish-
ments or contributions to society. They should also be prepared to answer
questions from their classmates. This is an excellent activity for sharing in-
formation about the lives of people who have had an impact on society.

Writing Activity:

After reading a biography, instruct your students to examine the accom-
plishments of their subject. What is their opinion of their subject’s life? Has
the subject made important contributions to society? What have been the
results, if any? Students should write an essay about their subject, detail-
ing the individual’s achievements, and offer their opinions about this per-
son. Display the essays upon completion of the activity. (You may wish to
distribute copies of Worksheet 9—1, which may be helpful to students as
they analyze and organize their thoughts for writing.)



Worksheet 9-1

Name Date Section

Contributions

Directions: Answer the following questions about the subject of the biography you read.
Use an extra sheet of paper if you need more space.

1. Who is your subject?

2. Describe this person.

3. What were his or her greatest accomplishments?

4. What effects have his or her accomplishments had on society?

5. What is your opinion of this person? ____
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MINI-LESSON 10:
AUTOBIOGRAFPHIES

An autobiography is the account of an individual’s life, written by the individual.
Depending upon the person, autobiographies may be painfully honest, a thor-
ough rearrangement of fact, or just about anything in between.

Procedure:

Explain what an autobiography is, noting the difference between it and a
biography. Because an autobiography is written by the subject about him-
or herself, autobiographies can offer insights into an individual’s life that
biographies can’t. Autobiographies can be excellent sources for research
about an individual.

Note that while many autobiographies are accurate records of the writer’s
life, some are not. Writing about one’s own life tempts some authors to
rewrite what actually happened. Readers must be aware of this possibility.

Mention that, like biographies, autobiographies may cover a person’s entire
life (up to the point of its writing), or may focus on major events or accom-
plishments.

You might wish to mention that the autobiographies of some famous people
are ghostwritten. The person provides the ghostwriter with the information
for the book, and the “ghost” writes it. The ghostwriter’s name may or may
not appear on the book.

You might also wish to mention two examples of autobiographies:

—Maya Angelou’s I Know Why the Caged Bird Sings, in which she writes
about her childhood.

—Eudora Welty’s One Writer’s Beginnings, in which she writes about her
start as a writer.

Activities:

1.

2.

3.

After the class finishes reading the same autobiography, conduct a class
discussion on the individual’s life, noting both high and low points. Distrib-
uting copies of Worksheet 10—1, “Analyzing an Autobiography,” will help
students with this activity.

After reading the same autobiography, have students meet in their groups.
Instruct them to discuss the subject and formulate at least three questions
they would like to ask the author. Allow time for each group to share its
questions with the rest of the class.

After the class, or a group, finishes reading the same autobiography, in-
struct students to meet in their groups and explore some of the major events
in the subject’s life. They should focus on these events and ask themselves
how the subject’s life would have changed had the event not worked out the
way it did. What if, instead of an event having been a positive experience, it
was a negative one? Or what if a negative experience that led to insight and
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understanding had been positive? Students should discuss if, and how,
changes in the events that shape a person’s life might change the person.

Writing Activity:

* Encourage your students to write an autobiography. You may suggest that
they write in general about their life, or focus on a major event or accom-
plishment. You may, of course, give them the option of how they would like
to structure their autobiographies. Display the work of your students upon
completion of the activity.
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Worksheet 10-1

Name Date Section

Analyzing an Autobiography

Directions: Answer the following questions about the autobiography you have finished
reading. Use another sheet of paper if you need more space.

1. Who is the autobiography about?
2. When was the subject born?
Where?

3. Briefly describe his or her childhood.

4. Briefly describe his or her adult years.

5. Describe any setbacks or disappointments this person suffered.

6. What was this person’s greatest accomplishment?
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MINI-LESSON 11:
GENRE FICTION (OVERVIEW)

Genre fiction refers to various categories of novels. Sometimes, genre fiction is
called category fiction.

Procedure:

* Explain that the word genre may be used to describe a general type of read-
ing material, such as the novel or poem, or it may be used to describe a par-
ticular category within a major literary type.

* Point out that genre fiction refers to commercial novels. Some examples in-
clude: mysteries, romances, science fiction, fantasy, westerns, and histori-
cal novels.

* Note that the novels of each genre possess particular elements that define
them as a part of the genre. Science fiction stories, for example, are usually
set in the future in which advanced technology is an important part of the
plot. Mysteries are stories in which an investigator attempts to solve a
crime or mystery. Romances are stories in which the relationship between
two characters is central to the storyline.

* Mention that most of the novels published each year are examples of genre
fiction.

Activities:

1. Instruct your students to work in groups. Ask them to brainstorm a list of
novels with which they are familiar, organizing them according to category.
Warn them that they may have trouble placing some novels in specific cate-
gories because not all novels fit neatly into a single category. Students
should discuss the novels and decide why each novel belongs in a particular
category. Hand out copies of Worksheet 11-1, “Categories of Fiction,” which
lists six popular genres, including criteria for selecting stories for each.
Students should compose their lists of titles on a separate sheet of paper.
Upon completion of the activity, each group should report to the class the
category into which they were able to place the most novels.

2. While working in groups, instruct your students to think of the stories
they’ve read. What types of stories (genres) do they like? Students should
share their favorite genres and stories with the members of their group.
Provide time for groups to report to the class which genres their members
like the best. You might ask your students why they believe some genres
were found to be more popular than others.
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Worksheet 11-1

Name Date Section

Categories of Fiction

Directions: On a separate sheet of paper, list as many novels as you can according to the
categories (genres) on this sheet. Include both the title of the novel and its author, if possi-
ble. Use the criteria below each genre to help you select novels for the separate categories.

Romance

These stories may have plenty of action and suspense, but above all they are love stories.

Adventure

The action in these stories is almost nonstop. In most adventure novels the lead characters
overcome incredible obstacles.

Science Fiction

These stories are usually set in the future where technology is highly advanced. Space
travel may be common, as are aliens.

Fantasy

Magic and the supernatural are important parts of fantasies.

Westerns

These stories are set in the Old West and may include cowboys, pioneers, and Native
Americans.

Historical

These stories are set in a specific time in the past. The setting is necessary to the story.
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MINI-LESSON 12:
STORIES OF ROMANCE

The modern romance has evolved into one of the most popular categories of fic-
tion. Romances may have adventure, danger, and plenty of action, but they al-
ways revolve around the development of a love relationship between the lead
characters.

Procedure:

Explain that the modern romance features a female lead character and her
developing relationship with a man. Most, quite simply, are a good love story.

Note that most romances follow a general formula in which two lead charac-
ters face great obstacles before their love triumphs. The moral of most ro-
mances is that love wins out over all problems and hardships.

Point out that settings may vary from current times to the past. Settings
are usually detailed and scenes may be elaborate.

Emphasize that most romances employ elements of adventure, mystery,
and suspense, but all of these elements add to the plot of the developing re-
lationship.

Note that romances today are written for a wide range of audiences, includ-
ing young adults. Some noteworthy romances for young adults include:

—The Death of the Heart by Elizabeth Bowen
—Flambards by K.M. Peyton

—Princess Amy by Melinda Pollowitz

—P.S. I Love You by Barbara Conklin
—~Rebecca by Daphne du Maurier

You might mention that gothic romance is one of the most popular versions
of the romance story. Gothic romance relies heavily on adventure and mys-
tery; the use of an old mansion or castle that contains old mysteries is a
common setting. Some examples of gothics include:

—dJane Eyre by Charlotte Bronté
—Sense and Sensibility by Jane Austen
—Wuthering Heights by Emily Bronté

You might also mention that while most romances end with the lead charac-
ters finding true love and happiness, some romances end in tragedy.
William Shakespeare’s Romeo and Juliet and Erich Segal’s Love Story are
good examples. However, such stories usually leave the reader with the feel-
ing that despite the tragedy, the love between the characters is noble and
lasting, transcending even death.

Activities:

1.

If students are reading the same novel, have them meet in groups and dis-
cuss if and how the author uses various elements—such as mystery, adven-
ture, danger, and suspense—to help develop the love relationship of the lead
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characters. Distribute copies of Worksheet 12—1, “There’s More to Romance
Than Romance,” to help students organize their ideas. Allow time for groups
to share their findings with the class.

2. This activity, which is aimed at students of the upper grades, utilizes both
the reading of a romance novel and the story’s movie adaptation. Jane Eyre,
Wuthering Heights, or Romeo and Juliet are good stories to use for this ac-
tivity, although any good romance will do. Instruct your students to read
the novel, and then show the movie adaptation to the class. (I suggest that
you preview any movie before showing it to your class to make sure it is ap-
propriate for your students.) Ask your students to look for similarities and
differences in development. They should especially note the differences, and
be prepared to discuss whether the changes in the movie version of the story
added to or detracted from the original story. Students should also specu-
late on why any changes were made. Handing out copies of Worksheet 12-2,
“The Novel Versus the Big Screen,” can help students with their note-tak-
ing. Conduct a class discussion upon completion of the activity. (Note: This
worksheet may be used to compare any novel with its movie adaptation.)

Writing Activity:

* This activity may be developed as a long-term project. Modern romances are
a relatively new genre in literature. The word romance was first used for
Old French, which was a language derived from “Roman” Latin. Eventually
the term came to be used to describe any work written in French, especially
stories of knights and their adventures. In time, the stories, now called ro-
mantic fiction, changed and focused more on life that differed from ordi-
nary life. For this activity, instruct your students to trace the development
of the romance story, from the past to its current form. They should write a
detailed report based upon their research.



Worksheet 12-1

Name Date Section

There’s More to Romance
Than Romance

Directions: Although romance stories focus on the developing love relationship between
the lead characters, their authors include many other elements to make the stories inter-
esting. After you have read a romance, write examples from the story showing how the au-
thor used mystery, danger, suspense, or adventure to keep readers interested. Use another
sheet of paper if you need more space.

Title:

Author:

1. Briefly describe the plot of this story.

2. Examples of mystery:

3. Examples of danger:

4. Examples of suspense:

5. Examples of adventure:
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Worksheet 12-2

Name Date Section

The Novel Versus the Big Screen

Directions: After reading a novel, watch its movie adap-
tation and compare the stories by answering the ques-
tions below. Use another sheet of paper if you need more
space.

Title of novel:

Title of movie:

1. Does the movie contain the same characters?

If no, explain.

2. Have any scenes or events been changed?

If yes, how?

3. Why do you think changes are sometimes made when a novel is produced as a movie?

4. Which version of this story, the novel or the movie, did you like better?

Explain.
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MINI-LESSON 13:
STORIES OF ADVENTURE

Adventures focus on heroes or heroines who must fight villains and overcome
dangers as they accomplish a crucial mission or reach an important goal. Modern
adventure stories almost always include elements of romance. Not only does
the lead reach his or her goal, but he or she wins the heart of the love interest
as well.

Procedure:

Explain that the modern adventure story is built around a lead, usually a
male, who must accomplish an important task or reach a goal. Along the
way he is faced with obstacles and must battle evil in the form of a villain.

Note that adventure stories include elements of other types of stories, such
as romance or mystery.

Point out that the plot of adventures tends to be fast-paced with plenty of ac-
tion. The lead characters are usually handsome, beautiful, and courageous;
they are created in a way that makes it easy for audiences to identify with
them and root for them.

Note that the typical theme of an adventure story is good versus evil.

Mention that Robert Louis Stevenson was one of the first authors to write
what are considered to be modern adventures. Treasure Island, Kidnapped,
and The Master of Ballantrae are among his best works. Today, adventure
stories are common in novels, on TV, and in the movies. You might ask your
students to name some.

You might also mention that adventure stories have their roots in the epics
and myths of ancient times. One can imagine people of those days huddled
around a fire, listening to the village storyteller relate a tale of hardship
and triumph.

Activities:

1.

As the class, or a group, is reading the same adventure, instruct students to
focus their attention on the lead characters. In most adventure stories, the
leads are easy for the reader to like. The lead male character is usually
handsome; the female lead is beautiful. Both are courageous and strong-
willed. Instruct your students to note specific instances of how the lead
characters of their story are appealing. Distribute copies of Worksheet
13-1, “True Heroes and Heroines,” to help students with this activity. Upon
conclusion of the activity, conduct a class discussion, or have students meet
in their groups and discuss their ideas.

2. After reading an adventure story of their choice, students are to meet in

groups and offer a summary of their stories to the group’s members. They
should include the plot, characters, and conflict in their summaries. This
activity works best when students read different stories.
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3. In virtually every adventure story, the lead characters have a clear goal. For
this activity, students who are reading the same story are to meet in groups
and discuss how the character’s goal is a driving force of the novel. Encour-
age them to cite specific examples that support their ideas.

Writing Activity:

 After reading an adventure story of their choice, instruct your students to
write a letter to a friend, explaining why their friend should or should not
read this book.



Worksheet 13-1

Name Date Section

True Heroes and Heroines

Directions: Answer the questions below about the
characters in the adventure story you have read. Use
an extra sheet of paper if you need more space.

Title of story:
Author:

1. Briefly describe the plot of the story.

2. Describe the male lead character’s appearance.

Describe his personality.

3. Describe the female lead character’s appearance.

Describe her personality.

4. What are the most appealing qualities of the lead characters?
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MINI-LESSON 14:
MYSTERIES

Mysteries, sometimes called detective stories or whodunits, are stories in which
an investigation is central to the plot. Many famous detectives have been created
by the world’s mystery authors.

Procedure:

Explain that mysteries are a major genre in literature. Mysteries may be
divided into several categories— the hard-boiled detective story, the secret
agent story, and the crime story that may be investigated by the police, a
private eye, or a nonprofessional sleuth.

Explain that the major feature of the mystery is the reader’s involvement in
trying to solve the mystery. Clues are offered throughout the plot that en-
able the reader to try to figure out the solution along with the story’s hero
or heroine.

Note that red-herrings, or misleading clues and innocent suspects, are
often used to confuse and challenge the reader.

Emphasize that mystery writers use words that paint vivid images in the
minds of their readers. The authors strive to create a mood that fits the plot
of the mystery.

You might mention that Edgar Allan Poe is considered to be the father of
the modern mystery. His story “The Murders in the Rue Morgue” is a classic
mystery.

Note some of the mystery world’s most famous detectives and their authors:
—Sherlock Holmes (Sir Arthur Conan Doyle)

—Hercule Poirot (Agatha Christie)

—Miss Jane Marple (Agatha Christie)

—Mike Hammer (Mickey Spillane)

—V.1. Warshawski (Sara Paretsky)

—Nick and Nora Charles (Dashiell Hammett)

—Philip Marlowe (Raymond Chandler)

—Virgil Tibbs (John Dudley Ball)

—DBrother Cadfael (Ellis Peters)

Activities:

1

This activity is designed for students reading the same mystery. Upon com-
pletion of their reading, instruct students to note the place they solved the
mystery. They should list several clues that they used to solve the mystery,
and also note any red-herrings they found. Conduct a discussion either with
the class, or have students meet in groups to discuss the story, especially
noting the places individuals were able to solve the mystery. They should
consider the question: Why might readers solve the mystery at different
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places? Distribute copies of Worksheet 14—1, “Taking the Mystery Out of
Mystery,” to help students with their work.

2. This activity may be done with either the whole class, a group reading the
same mystery, or students reading different mysteries. As students read the
mystery, instruct them to pay close attention to the author’s use of imagery,
and how he or she uses imagery to create the mood of scenes. Hand out
copies of Worksheet 14—2, “Mood and Mystery,” and encourage students to
note examples of imagery words and mood as they read the mystery. Either
conduct a whole class discussion about imagery and mood, or permit stu-
dents to meet in groups and discuss the topic. If students have read differ-
ent mysteries, they may share what they found in the mystery they read.

Writing Activity:

* Students are to select a famous mystery author such as Sir Arthur Conan
Doyle, Agatha Christie, or Mickey Spillane, research his or her life, and try
to find out why he or she became a writer of mysteries. Was there an event
in his or her life that set the author on a course to write mysteries? Instruct
your students to write a biographical sketch in which they address this sub-
ject. Display the writings.
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Worksheet 14-1

Name Date Section

Taking the Mystery
Out of Mystery

Directions: Answer the questions below, then be ready to discuss your answers with
your class or group. Use an extra sheet of paper if you need more space.

1. At what point in the story were you able to solve the mystery?

2. List at least three clues that helped you to solve the mystery. (Include the numbers of
the pages on which they are found.)

3. List any red-herrings you found. (Include their page

numbers.)
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Worksheet 14-2

Name Date Section

Mood and Mystery

Directions: Authors of mysteries create mood by carefully choosing words that paint
sharp images in the minds of their readers. Select a scene in the mystery you are reading
that you feel contains strong, clear images. Answer the questions below, and be ready to
discuss your answers with your class or group.

1. Briefly describe the scene.

2. Describe the mood of this scene (suspenseful, terrifying, dangerous, etc.).

3. List some of the words that the author uses to create this mood.
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MINI-LESSON 15:
SCIENCE FICTION

Science fiction (SF) is a major genre in fiction. As our world becomes more de-
pendent on science and technology, it is likely that SF will continue to enjoy
broad popularity.

Procedure:

Explain that SF stories are usually set in the future, have a strong techno-
logical element, and often include alien characters. You might mention that
the “Star Trek” series and “Star Wars” trilogy are examples of SF. (Al-
though students may be more familiar with the TV shows and movies, nu-
merous novels have been written for these series.)

Note that SF is distinct from fantasy, which usually includes elements of
magic.

Mention that the best SF stories have strong, distinct characters and solid
plots. Some stories assume epic proportions, such as Frank Herbert’s Dune.

Point out that aliens frequently are major characters in SF. They can as-
sume the roles of heroes or villains.

Note that settings are usually detailed. Authors must define their worlds
clearly if readers are to find them believable.

Explain that many SF stories are based on scientific principles. When new
physical laws are introduced to stories, they are usually based on current
physics, or at least theoretical assumptions. Sometimes, however, SF au-
thors invent entirely new worlds. When they do, these places must remain
consistent to the author’s conception.

You might like to mention that Jules Verne (Twenty Thousand Leagues
Under the Sea and From the Earth to the Moon) and H.G. Wells (The Time
Machine and The War of the Worlds) were the first two modern SF authors.

You might also mention how SF authors often have an uncanny ability to
predict the future. For example, lasers were used in SF as deathrays long
before they became a reality. Wireless communications devices, used by
planetary explorers, have become a fact in our cellular phones. The comput-
ers that charted the way to the stars in early SF stories are now on our
desks.

Activities:

1.

This activity works best when students are reading the same story, and
may be used either with the whole class or with groups. Distribute copies of
Worksheet 15—1, “The Elements of Science Fiction,” and instruct students
to identify examples of these elements in their stories. Upon completion of
the activity, you may conduct a class discussion, or encourage students to
discuss their results in their groups.

. Have students meet in groups to briefly share a favorite SF story they’ve

either read or watched on TV or in the movies.
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3. Distribute copies of Worksheet 15-2, “Some Popular Science Fiction Nov-
els.” Instruct students to select a novel from the list (or you may permit
them to choose another novel), read the book, and provide an oral report
about it to their group or the class.

4. Suggest that students watch one of the “Star Wars” or “Star Trek” movies
and compare the story to the novel. You might wish to distribute copies of
Worksheet 12-2 (from mini-lesson 12), which students may find helpful.

Writing Activity:

* Instruct your students to select a SF novel. (If the class or a group is cur-
rently reading one, you may use that novel.) Ask students to look for ways
the author has created a distinct setting for the story, and write an essay
detailing how he or she has used the setting to make the novel more realis-
tic. Students should use examples from the story to support their ideas.
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Worksheet 15-1

Name Date Section

The Elements of Science Fiction

Directions: Answer the questions below that highlight the major elements of science fic-
tion (SF) stories. Use an extra sheet of paper if you need more space.

1. SF stories usually take place in the future. When

does your story take place?

2. Many SF stories take place on other worlds. Where

does your story take place?

3. Advanced technology plays an important role in
the story. Give some examples of technology in your

story.

4. Aliens or other life forms may be central characters. Describe any aliens in your story.

5. Many SF stories have interplanetary or interstellar space travel. Does yours?

If yes, explain.
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Worksheet 15-2

Name Date Section

Some Popular
Science Fiction Novels

The following list offers some popular science fiction novels. There are many others.

The Hitchhiker’s Guide to the Galaxy, Douglas Adams
The Martian Chronicles, Ray Bradbury

Fahrenheit 451, Ray Bradbury

Childhood’s End, Arthur C. Clarke

The City and the Stars, Arthur C. Clarke

The End of Eternity, Isaac Asimov

The Long Tomorrow, Leigh Brackett

Walk to the End of the World, Suzy McKee Charnas
The Sirens of Titan, Kurt Vonnegut

Dune, Frank Herbert

Juniper Time, Kate Wilhelm

The Wanderer, Fritz Leiber

The Dancers at the End of Time, Michael Moorcock
The Dream Master, Roger Zelazny

Downward to the Earth, Robert Silverberg

Woman on the Edge of Time, Marge Piercy

The Guardians, John Christopher

Journey beyond Tomorrow, Robert Scheckly

Stand on Zanzibar, John Brunner

Time Out of Joint, Philip K. Dick

The Inheritors, William Golding

No Enemy But Time, Michael Bishop

Gods of the Riverworld, Philip Jose Farmer

The Year of the Quiet Sun, Wilson Tucker

Way Station, Clifford D. Simak

Jurassic Park, Michael Crichton

Have Space Suit—Will Travel, Robert A. Heinlein
A Stranger in a Strange Land, Robert A. Heinlein
A Journey to the Center of the Earth, Jules Verne
The Time Machine, H.G. Wells
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MINI-LESSON 16:
FANTASY STORIES

Fantasies are stories that include events and characters that go beyond reality.
Fantasy stories may be set in distant times or places, or may be set now in rather
typical situations.

Procedure:

Explain that fantasy is a broad category of fiction in which magic—or belief
in the unreal—is essential to the plot.

Note that fantasies come in many forms. Some of the most common include:

—Heroic fantasy, sometimes called low fantasy. These stories are set in
old, usually forgotten, civilizations on Earth or elsewhere. Sword and
sorcery are major parts of the story in which the hero or heroine battles
evil.

—High fantasy, which are stories that have powerful psychological impli-
cations.

—Contemporary fantasy, in which ordinary people find themselves con-
fronting magic or situations beyond reality.

Note that the theme of most fantasies is good versus evil.

Point out that authors must create the worlds of their fantasy stories with
great detail. The “unreal” situations they present to the reader must seem
entirely believable.

You may wish to mention that some fantasies, particularly heroic fantasies,
often evolve into series.

You may also wish to note the following examples of fantasy novels and their
authors:

—Alice’s Adventures in Wonderland by Lewis Carroll
—Charlotte’s Web by E.B. White

—A Wrinkle in Time by Madeleine L'Engle

—The Sword in the Stone by T.H. White

—The Chronicles of Narnia by C.S. Lewis

—A Wizard of Earthsea by Ursula K. LeGuin

—The Illustrated Man by Ray Bradbury

—Something Wicked This Way Comes by Ray Bradbury
—The Lord of the Rings Trilogy by J.R.R. Tolkien

—Animal Farm by George Orwell (note that this is also considered to be one
of the world’s greatest satires)

—Watership Down by Richard Adams
—Slaughterhouse-Five by Kurt Vonnegut
—The Indian in the Cupboard by Lynn Reid Banks
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Activities:

1. This activity will work well if the class, or a group, is reading the same
story. Ask students to note the author’s use of magic or events that are be-
yond our normal reality. They should ask themselves how he or she makes
these events believable to the reader. Hand out copies of Worksheet 16-1,
“The Reality of the Unreal,” to help your students with their ideas. At the
end of the activity conduct a discussion with the class in which you examine
how authors of fantasies achieve believable settings and events, or permit
students to discuss their findings in their groups.

2. This activity is designed for students working in groups, with each group
reading a different fantasy. Upon completing the story, the members of each
group are to select what they feel are some of the best scenes, and then read
excerpts of the story to the class. They should also provide a brief report
about the story.

Writing Activity:

* Suggest that students write a different climax for a fantasy they read. Their
new climax should be a logical development of the plot.
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Worksheet 16-1

Name Date Section

The Reality of the Unreal

Directions: From the fantasy you have read, select a scene in which magic, or an event
that is beyond our normal reality, occurs; then answer the questions below. Use another
sheet of paper if you need more space.

1. Title of story:
Author:

2. Describe the event you have selected.

3. Do you feel the author made this event believable? If yes, how? If not, why not?
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MINI-LESSON 17:
HORROR STORIES

Horror stories are immensely popular; just think of all the novels Stephen King
has sold. So popular is this genre that many horror novels are eventually made
into movies.

Procedure:

* Explain that the typical horror story has a plot in which the lead characters
fight evil that manifests itself as a supernatural force. Evil may be in
the form of a ghost, demon, gremlin, vampire, werewolf, or other strange
creature.

» Explain that horror stories have their basis in superstition and the fears
people have of death and evil. One of the original horror stories is the legend
of the vampire. Vampires, known as the “undead,” survive by drinking the
blood of the living. Bram Stoker’s novel, Dracula, was based on the legend.
The vampire legend has been used in numerous stories and movies.

* Note that while horror stories may also include elements of romance, mys-
tery, and adventure, the focus of the plot is the battle against evil in a real-
ity that is unreal.

* Mention some examples of horror stories. You might wish to include the fol-
lowing:

—Frankenstein by Mary Shelley
—The Strange Case of Dr. Jekyll and Mr. Hyde by Robert Louis Stevenson
—“The Turn of the Screw” by Henry James
—Carrie by Stephen King
—The Shining by Stephen King
—Haunted by R.L. Stine
—Something Wicked This Way Comes by Ray Bradbury
* You might mention that many of Edgar Allan Poe’s stories were forerunners

of today’s horror. His story “The Fall of the House of Usher”—with its ap-
prehension, uncertainty, and fear—is an excellent example of classic horror.

Activities:

1. This activity may be used with either the whole class or groups, provided
students are reading the same horror story. Instruct your students to note
the ways the author creates a believable setting for the action. In horror, au-
thors must convince their readers to accept belief in the unreal; otherwise,
readers will not enjoy the story. Distribute copies of Worksheet 17-1, “Believ-
ing in Horror,” to help students clarify their ideas. At the end of the activity,
conduct a class discussion analyzing the author’s techniques in creating a be-
lievable “reality,” or have students discuss the topic in their groups.

2. This activity may be used with the entire class, or groups, provided stu-
dents are reading the same story. Have students meet in their groups and
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briefly discuss the story they read, sharing what they felt were its most
frightening scenes. Ask them to try to identify how the author made the
scenes frightening; for example, through suspense, terrifying images, scary
situations, or unnerving settings. If the class has read the same story, con-
duct a class discussion that focuses on some of the most frightening scenes
of the story. If the groups have read different stories, provide time for each
group to report to the class and briefly summarize the story its members
read, highlighting the most frightening scenes. Groups might like to read
excerpts from their stories.

3. Instruct your students to read Edgar Allan Poe’s “The Fall of the House of
Usher.” (This story may be found in virtually any collection of Poe’s writ-
ings.) Ask students to focus their attention on how Poe achieves the mood of
the story, which includes such emotions as terror, fear, apprehension, and
melancholy. Conduct a class discussion or have students meet in groups to
discuss the topic.

4. You might like to show students the original Dracula or Frankenstein
movies, and conduct a class discussion comparing the horror movies of the
past with those of today.

Writing Activity:

* Horror stories are designed to scare people. A good horror can even cause
nightmares. Instruct students to write an essay on the question: “Why are
horror stories popular?” Or, put another way, why do people enjoy being
scared? You may suggest that students write the essay primarily from
their own ideas or opinions, or (especially for advanced students) suggest
that they research the top