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· Substitute's Checklist

To avoid repetition, please place a check(✓) beside each plan you use dur­
ing the current school year. 

199_ 199_ 199_ 199_ 

Parts of Speech 

Changing Parts of Speech 

Parts of a Sentence 

Classification of Sentences 

Direct Objects 

Indirect Objects 

Punctuation for Clarity 

Punctuation: Semicolon 
. .

Parallelism 

Agreement 

Lie/Lay 

Sit/Set 

Gulliver's Travels: Nine Articles 

Gulliver's Travels: Revising ... 

"The Educated Man" 

"Friendship" 

Benjamin Franklin's Maxims 

Benjamin Franklin's Virtues 

"Ode on a Grecian Um" 
.. 

"Pretty Words" 
. ' 

- "My Last Duchess"

Shakespearean Sonnets

Aspects of Love
. . . . 

The Dictionary Game

Scrabble Winners: X

Scrabble Winners: Y

Scrabble Winners: Z
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199_ 199_ 199_ 199_ 

The Study of ... 

Groups 

The Five Senses 

Heroes 

A �omposition About Myself 

Reader Response 

Extemporaneous Speaking: Small Group 

Extemporaneous Speaking: Large Group 



To the Teacher 

Robert Bums said it first: The best laid plans of mice and men often go 
astray. 

Yet our job requires that we plan incessantly ... on a daily, weekly, monthly, 
yearly basis. Our classrooms cannot be managed without careful attention to 
designing effective lesson plans, and so we perform this task in good faith and 
with a strong sense of responsibility and commitment. 

But those of us who've been in the profession for any length of time under­
stand full well that our carefully laid plans can be overturned as quickly and 
unexpectedly as the peaceful homestead of Robert Bums's little mouse when the 
farmer plows unthinkingly into it. 

We've all been there: a fire drill in the middle of an important review ses­
sion; an impromptu pep rally ; a tornado drill; an assembly that runs over the 
allotted time period and dramatically shortens or even cancels a class session; a 
last-minute parent conference; a class unable to grasp a concept, thus requiring 
an extra period or two of remediation .... Numerous interruptions can alter a 
day's plans. Then what? 

Usually we shake our heads, mutter good-naturedly, make adjustments, and 
get on with the job, for we can remedy this kind of disruption with relative ease. 

However, one interruption that is not always so easy to manage is our own 
absence. Of course, when we feel a cold coming on or when we know in advance 
that we have a doctor's appointment, we leave detailed plans for a substitute 
teacher who can then keep our students on track. 

But, despite the time we devote to plotting a course for reaching long-term 
goals, and despite the care with which we design our weekly and daily plans, 
sooner or later we find ourselves forced into a totally unplanned absence. 
Whether the result of a dead battery in the car, a family emergency, or a sudden 
onset of the flu, we are sometimes simply unable to go to work. Without specific 
plans lying on our desk for a substitute to follow, our students may lose valuable 
instruction time as they sit idly in a "study hall." This is one of the plows that 
can overturn their peaceful academic homestead: The best laid plans will have 
gone astray. 

That's what this book of lesson plans will prevent. 

Contained here are 33 full-length, easy-to-follow, detailed plans covering 
five aspects of the English curriculum: grammar, literature, vocabulary, 
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composition, and public speaking. The grammar plans are adaptable to all four 
high school grade levels in that they can be used as initial presentations in the 
lower grades and as review or remediation in the upper grades. The literature, 
vocabulary, composition, and communication plans will work well with all age 
groups and at all skill levels. Based on the nationally recognized Madeline 
Hunter model of instruction, each of the 33 plans comprises the following steps: 

1. Anticipatory Set

2. Statement of Objective

3. Modeling (Input)

4. Guided Practice

5. Monitoring and Adjusting (as needed)

6. Independent Practice

7. Closure

Teacher comments, examples, activity sheets, and appropriate student
responses are all included. The only advance preparation required by either you 
or your substitute is the photocopying of the appropriate practice sheet that 
accompanies each lesson. 

You might even wish to stockpile class sets of the practice sheets early in 
the year and store them in your classroom for quick and easy access . 

These step-by-step lesson plans can be used by your substitute teacher any­
time you are absent from class, anticipated or otherwise. If you know that you 
will be away but don't have time to devise a structured plan of your own, simply 
leave instructions for the substitute to follow one of the plans contained in the 
book. If your absence is unplanned, allow your substitute to choose. 

Finally, be sure to leave the book in an obvious spot on your desk or book­
case. Then, in the event of an unplanned absence, you can rest peacefully at 
home, assured that the substitute will select a plan and will use your class time 
wisely. 



To the Substitute 

I've taught every one of these lessons. 

I know that they work. 

While they are designed to fill a 40-minute class period, naturally your own 
personality and speed of presentation-along with the normal, myriad disrup­
tions in a typical school day-may ultimately affect the time element. If you get 
behind, assign the Independent Practice as homework. Getting ahead is less of a 
problem. It's very unlikely that you will finish any of the lessons far ahead of 
schedule, especially if you follow the time suggestions for work periods. 

Each lesson is based on the nationally recognized Madeline Hunter model 
of the seven-part lesson briefly described here. 

1. Anticipatory Set

This is a teaching strategy to prepare the students for the day's lesson. It
focuses the students' attention on the task at hand through motivation, active 
involvement, and/or transfer from past learning. It's an attention grabber. 

2. Statement of Objective

Students need to know what they are going to learn during a class period.
State the goal of the lesson. 

3. Modeling (Input)

Before learning can occur, you must give the students information. This
can take the form of lecture, drawings on the chalkboard, explanation and 
examples, lists and charts, etc. 

4. Guided Practice

During the lesson, the students need to practice what has been taught while
the teacher closely monitors to catch any mistakes in learning. These mistakes 
must be corrected before the students practice on their own. 
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5. Monitoring and Adjusting

An extremely important aspect of every lesson, monitoring and adjusting
does not appear in the lessons contained in this booklet, since this is a highly 
individual and spontaneous response by the teacher to students' failure to grasp 
a concept. You must closely observe your students to determine whether correct 
learning has occurred. If not, then you must reteach the concept. Never allow 
students to proceed to independent practice unless they have demonstrated that 
they are grasping the task at hand. 

6. Independent Practice

Here the students practice on their own the concept or task that has been
presented in the lesson. 

7. Closure

Just as the lesson should begin by focusing students' attention on the task 
for the day, so should the lesson end by a restatement or reinforcement of the 
learning that has occurred. The most effective closures include active student 
involvement. 

And that's it. 

Choose a plan with confidence, photocopy the appropriate practice sheet, 
and follow the step-by-step procedure in class. Everything that you will need is 
included-from comments to examples to student responses. Just be sure to 
indicate on the Substitute Checklist (page vii) which plan you've used. 

I know you're in a hurry; substitutes always are. Your job is a very difficult 
one, and I can only hope that this book will ease some of the strain that you 
must feel at eight o'clock in the morning, faced with unfamiliar material, text­
books, and students. 

I've been teaching now for 23 years, and I'm sure I'm speaking for my col­
leagues when I say that we always appreciate the work substitutes do in our 
absence. 

This book of plans is one way to say "Thank you!" 























































































































































Set 

13. Gulliver's Travels: The

Nine Articles 

Ask the students if any of them know the story of Gulliver's Travels by 
Jonathan Swift. Some may have read the tale; others may have seen an ani­
mated version. Ask a student to recount Gulliver's experiences in the land of the 
Lilliputians. 

If no one knows the story, offer this brief summary: 

Lemuel Gulliver is shipwrecked somewhere in the South Pacific. He struggles to 
shore and falls asleep. Soon, little people who are only six inches tall surround 
him and attempt to determine what this huge creature is all about. They tie 
down the "giant" and, while he is sleeping, crawl over his body to examine him. 
Later, when he awakens, they transport him with great diffi.culty into their town. 
They house him in their largest building, feed him many tiny wagon-loads of 
food and many tiny barrels of wine. Eventually, Gulliver and the Lilliputians 
come to understand each other's language, finally striking a friendship of sorts. 
However, in order to protect their homes and their lives, and in order to make the 
most of Gulliver's presence on their island, they determine that Gulliver must 
pledge to abide by certain rules of behavior. He takes an oath-in a very silly pos­
ture-to follow the Lilliputians' nine rules. 

You might mention that author Jonathan Swift uses Gulliver's experiences 
to satirize much of English life during the eighteenth century. 

Objective 

Tell students that they are going to draw parallels between Gulliver's restric­
tions on Lilliput and certain experiences in modern-day life. 

Model 

Have students locate in their texts the nine articles from "The Voyage to Lil­
liput." 
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Guided Practice 

Have various students read the articles aloud. 

Independent Practice 

Distribute copies of the practice sheet on page 63. Review the directions 
with the class. Allow students 20 minutes to complete the exercise. When all are 
finished, discuss the results. Suggested parallels are listed here, but do accept 
other reasonable responses. 

1. passports

2. search warrants, curfews

3. traffic laws, "keep off the grass" signs

4. murder laws, kidnapping laws

5. eminent domain, search and seizure

6. the draft

7. jury duty

8. satellite observation of Earth

9. wages

Closure 

Remind students that one of the primary functions of literature is to help us 
understand the human condition. As they read, especially the classics, students 
should look beyond the occasional difficulties of earlier writing styles and con­
centrate instead on discovering themselves through the experiences of fictional 
characters. 



Name _ _ __________ _ _ _ _ _ _ _ _ _  _ Date ___ ___ __ _ 

Independent Practice: Gulliver's Travels

Directions: Lemuel Gulliver was required to abide by nine articles in order 
to live and function happily among the Lilliputians. While you may not be living 
in a land populated by six-inch people, you are a citizen of a society with its own 
rules and regulations for orderly life. Study the nine behaviors expected of 
Gulliver and write a modern-day equivalent of each article. The first one has 
been done for you. 

Gulliver American Citizen 

Article 1 1. Citizens must obtain a passport to travel in other
countries.

Article 2 2. 

Article 3 3. 

Article 4 4. 

Article 5 5. 

Article 6 6. 

Article 7 7. 

Article 8 8. 

Article 9 9. 
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Set 

14. Gulliver's Travels: Revising
the Nine Articles 

Ask students to list in their notebooks five rules of behavior that have been 
imposed upon them by their parents, school officials, or other authority figures. 
Do not ask for oral responses yet. Allow two to three minutes. Students will 
probably write such items as curfews, dress codes, restrictions on smoking, etc. 

Objective 

Tell students that they will be examining the fairness and unfairness of 
rules. 

Model 

Ask students to name a few of the rules they listed in their notes. You might 
want to write these on the board. Ask which of these rules are beneficial or fair 
and why. Ask which are unfair (i.e., which ones have little relationship to the 
well-being of the students). Then.ask students how the unfair rules can be modi­
fied to make them fairer. Do not allow mere cancellation of the rule; insist on 
revision. Students may become quite involved in this discussion; limit this activ­
ity to about ten minutes. 

Guided Practice 

Briefly recount-or remind students of-the circumstances of Lemuel 
Gulliver's experiences in Lilliput. (See Set in previous lesson.) Have students 
turn to the list of nine articles from "The Voyage to Lilliput" in the appropriate 
section of their literature book. 
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Independent Practice 

14. Gulliver's Travels: Revising the Nine Articles 65 

Distribute copies of the practice sheet on page 66 or ask students to turn to 
a blank sheet in their notebooks. Students should work with a partner to discuss 
the fairness or unfairness of each of the nine articles. Then they should draw up 
a revised agreement for Gulliver in which his own needs and interests are 
addressed. Allow 20 minutes. Circulate among the pairs to ask opinions and 
make occasional comments. 

Closure 

Remind students that while not all rules are completely fair, most rules are 
made in the best interests of the majority of the people. 



Name ____________________ _ Date __________ _ 

Independent Practice: Revising the 
Nine Articles 

Directions: In "The Voyage to Lilliput," Lemuel Gulliver is made to swear 
to a series of nine articles which, by controlling his behavior, would protect or 
enhance the lives and life-style of the Lilliputians. Work with a partner to dis­
cuss the fairness or unfairness of these articles. Then draw up a revised agree­
ment for Gulliver in which his own needs and interests are addressed. 

I, Lemuel Gulliver, do solemnly swear to faithfully abide by the following articles: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

SIGNED on this ________ day of the year of our Lord, _____ _
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15. "The Educated Man" by
John Henry Newman

Set 

Have students list in their notebooks five qualities that their education has 
developed in them. Possible responses range from "the ability to add numbers" 
to "the ability to evaluate the validity of arguments." After three or four minutes, 
put the students in groups of four. Allow five minutes to discuss their lists and 
then create a master list of five qualities. A representative from each group 
should then write the master list on the board. Read and discuss. This set should 
take no more than 10-15 minutes. 

Objective 

Tell the students that they will be reading and discussing John Henry New­
man's definition of an educated man. 

Model 

Have students locate John Henry Newman's essay "The Educated Man" in 
their literature texts. Read the essay aloud. 

Guided Practice 

Ask students to read the essay again silently, looking for the qualities of an 
educated man. Have them list these qualities (at least five) in their notebooks. 
When all are finished, ask for responses. Also ask whether these same qualities 
apply to an educated woman. 

• has the ability to self-evaluate

• is a clear thinker

• is competent

• can be all things to all people
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• is able to speak and to listen

• has a sense of the serious along with a sense of humor

• has inner resources that will serve for a lifetime, etc.

Independent Practice 

Distribute copies of the practice sheet on page 69 or blank composition 
paper. Have students write a paragraph of approximately 100 words in which 
they attempt to define an educated person of the modern world. Students should 
be sure to include specific qualities .  

Closure 

Have students pair up and read their definitions aloud to their partners. 



Name _______ ______________ _ Date ______ _____ _ 

Independent Practice: "The Educated Man" 

Directions: You have listed the qualities that your education has developed 
in you; you have participated in creating a master list of qualities within your 
group; and you have given some consideration to John Henry Newman's assess­
ment of the effect of education. 

Taking all these ideas into consideration, write about 100 words on your 
definition of the educated person in today's world. What do you truly believe 
education does or should do for an individual? Be sure to include specific quali­
ties that an education should develop in a person. 

@ 
© 1994 J. Weston Walch, Publisher 69 English Lesson Plans for Substitute Teachers 



Set 

16. "Friendship" by Ralph Waldo
Emerson 

Ask students to explain the difference between an acquaintance and a 
friend. 

Objective 

Tell students that they will discuss and write about hiendship. 

Model 

Write the following list of terms on the chalkboard. Distribute dictionaries 
and have several students locate definitions. Add the definitions to the list of 
terms on the board. 

Term 

dissimulation 

hypocrisy 

parry 

fend 

philanthropy 

ingenuity 

paradox 

semblance 

reiterate 

Definition 

pretense 

pretense; deceit 

ward off; evade 

ward off; offer resistance 

love of mankind 

inventiveness 

contradiction 

outward appearance 

repeat 

70 



Guided Practice 

16. "Friendship" by Ralph Waldo Emerson 71 

Have students locate in their textbooks Ralph Waldo Emerson's essay 
"Friendship." Read it aloud to the class. 

Have students copy or paraphrase in their notebooks three or four lines 
from the essay that best define friendship. When all students are finished, ask 
several volunteers to suggest lines, and then discuss what each line means. The 
following are suggested responses. 

• I can be completely sincere with a friend.

• With a friend I can speak freely and spontaneously; I may share my thoughts with­
out fear.

• I may drop all pretense (dissimulation).

• Hypocrisy affects all human relationships except for friendship. We are always play­
ing social or intellectual games with other people.

• But a friend appreciates not my cleverness but me.

• A friend is a paradox in nature: I am a solitary being; yet I see myself duplicated in
my friend's form, almost as if we were one soul inhabiting two bodies.

Independent Practice 

Distribute copies of the practice sheet on page 72. Allow students 10-15 
minutes to complete the work. 

Closure 

Have one or two volunteers read their essays aloud to the rest of the class. 
Emphasize that, while we all populate our lives with numerous acquaintances, 
we should all agree that true friendship is rare and, therefore, precious. 



Name _____________________ _ Date ___________ _ 

Independent Practice: Friendship 

Directions: Think carefully about your best friend: When and where did 
you meet? Did you become friends immediately, or did it take some time? How 
long have you been friends? What qualities and interests do you share? What is 
it about this one person that makes him or her your best friend? 

Write an essay in which you describe your best friend. Use your friend's 
name as the title for your composition. Use additional paper if needed. 

@ 
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17. Benjamin Franklin s Maxims

Set 

Before class, locate in the student text the maxims from Benjamin Frank­
lin's Poor Richard's Almanac. 

When students arrive, write on the chalkboard the word maxim. Ask stu­
dents if they can define this word. If not, write on the board as an example any 
one of Franklin's maxims. Discuss the meaning and then explain that a maxim is 
a short statement that offers advice on how to live. 

Objective 

Tell students that they will study and interpret several of the maxims from 
Benjamin Franklin's Poor Richard's Almanac. 

Model 

Write a second maxim on the chalkboard. Ask students to interpret the 
meaning. 

Now write a third maxim. This time, ask students to explain it in their note­
books; then have four or five students write their interpretations on the board. 
Check for agreement on interpretation. 

Guided Practice 

Have students turn to Benjamin Franklin's maxims in the appropriate sec­
tion of their textbooks. Allow about 15 minutes for students to write in their 
notebooks an interpretation for each maxim. When all are finished, call for oral 
responses. 
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Independent Practice 

Distribute composition paper. Ask students to write a personal narrative 
that illustrates any one of the maxims covered in class today. 

Examples: Write about a time when ... 

• you or a friend couldn't keep a secret

• a relative or family friend overstayed

• you counted too much on the future rather than focusing on the day at hand

Closure 

Have students read their compositions aloud in pairs or groups of three. 
End class by having students define maxim once again. 



Set 

18. Benjamin Franklin s
Thirteen Virtues

Write on the chalkboard the word virtue. Explain that a virtue is a standard 
of moral behavior or a commendable quality such as respect, punctuality, 
patience, honesty, or courage. Allow students two minutes to list in their note­
books several virtues that they possess. Call on various students to name one vir­
tue they live by. 

Objective 

Tell students that they will read and interpret 13 virtues mentioned in Ben­
jamin Franklin's autobiography. 

Model 

Explain that, in his attempt to reach moral perfection, Ben Franklin 
devised a list of virtues that he wanted to possess. He then set about in a deter­
mined fashion to acquire them, one at a time. He even made a ledger in which 
he could keep track of his success or failure on a daily basis. 

List on the chalkboard Franklin's 13 virtues: 

1. temperance

2. silence

3. order

4. resolution

5. frugality

6. industry

7. sincerity

8. justice
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9. moderation

10. cleanliness

11. tranquility

12. chastity

13. humility

Ask students which ones they can already explain or interpret. Do not write
any responses on the board; simply listen. 

Guided Practice 

Distribute copies of the practice sheet on page 77 on which students will 
interpret the virtues. Encourage them to use dictionaries to look up the meaning 
of any unfamiliar words. When all are finished, ask various students to offer 
their interpretations. Finally, have students locate in their textbooks the appro­
priate section of Franklin's autobiography and compare their interpretations· 
with Franklin's own words. 

Independent Practice 

Ask students to write a short paragraph in their notebooks or on the back of 
the practice sheet in which they explain which one of Franklin's 13 virtues they 
would have the most difficult time developing. Paragraphs should explain why 
this virtue would create a problem. 

When all the students are finished, have them read their paragraphs aloud 
to a partner. 

Closure 

Remind students that life is a series of learning experiences and challenges. 
We, like Franklin, should make every attempt to develop the virtues that will 
help us to meet those challenges. 



Name _____________________ _ Date ___________ _ 

Guided Practice: Thirteen Virtues 

Directions: Write a bri ef explanation or interpretation for e a ch of the 
v irtu es liste d belo w. Us e a di ctionary for help w ith any unfamili ar words .  
The first two hav e be en done for yo u. 

1. Temp erance: D on't e at or drink too mu ch. 

2. Silence: __ A_v_o_i d_ i _d_le_ c_h_ i_t_ch_at_._D_o_n_'t_s _a�y_ n_e�g�a_t_iv_e_t_h_i_n�g_s _d_e_s�ig�n_e_d_to _ __ 

hurt people .

3. Order:

4. Resolution:

5. Frugality:

6. Industry: ________________________ _

7. Sincerity:

8. Justi ce:

9. Mo deration: ________________________ _

10. Cle anliness:

(continued) 
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Name _____________________ _ Date ___________ _ 

Guided Practice: Thirteen Virtues ( continued) 

11. Tranquility:

12. Chastity: ________________________ _

13. Humility:
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Set 

19. "Ode on a Grecian Urn" by
John Keats 

Ask students to explain what an urn is (a vase-shaped receptacle). Distrib­
ute blank 8 1

/2 x 11-inch paper. Ask students to draw the outline of an urn on both 
sides of the paper so that there are two main views of the um. Be sure that the 
urns are large enough to later hold illustrations. 

Objective 

Tell students that they will be visualizing the um created through John 
Keats's imagery in his poem "Ode on a Grecian Urn." 

Model 

Have students locate the poem in their literature textbooks. Read the poem 
aloud to the students, or have several students share the reading. 

Guided Practice 

Explain the divisions of the poem by writing on the board the following 
information: 

Stanza 1-addresses the um and explains that the um tells a silent story 
through its engravings. Lines 8-10 are an overview. 

Stanzas 2, 3-both describe one view of the um. 

Stanza 4-describes a second view of the um. 

Stanza 5-states that the beauty of such artifacts is eternal, and concludes 
that beauty is immortal. 
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Independent Practice 

Have students carefully read again stanzas 2 and 3. Then, on their urns they 
are to draw in detail what Keats is describing-a musician playing a flute; a 
young man leaning toward a girl, hoping to kiss her; trees; etc. Then they should 
read stanza 4 and draw the scene on the other side of their respective urns-a 
deserted village, perhaps the procession of the priest and the villagers leading 
the heifer to the sacrifice. 

When all students are finished, have them exchange papers to admire-or 
joke about-one another's art, but more importantly to check for details. Have 
all images been included on the urn? 

You might wish to display a few of the urns in the classroom. 

Closure 

Ask students to write in their notebooks an answer to this question: John 
Keats's urn is a "cold pastoral," an immortal object that praises country life. In 
what way(s) does imagery help to convey this idea? 

(The images etched onto the um allow us to see scenes of pastoral peace and 
serenity. We can visualize the beauty of country life.) 



Set 

20. "Pretty Words" by
Elinor Wylie

Ask students to list in their notebooks five "pretty" words and five "ugly" 
words. After two or three minutes, ask various students to share their responses. 
List some of these on the board. Ask students to explain how they made their 
choices. They will probably mention sound or meaning. At this point, you might 
want to explain the term connotation-implied or associated meanings; emo­
tional attachments. 

Objective 

Tell students that they will be studying Elinor Wylie's poem "Pretty Words" 
to see how figurative language is used to reveal the beauty and life contained in 
words. 

Model 

Have students locate the poem "Pretty Words" in their literature texts. Read 
the poem aloud. 

Guided Practice 

Locate any unfamiliar words (docile, dappled, luminous, opalescent, 
gilded, etc.). List these words on the board. Distribute several dictionaries and 
ask students to look up definitions. Write the definitions on the board. 
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Independent Practice 

Distribute copies of the practice sheet on pages 83 and 84. Allow 20 min­
utes for students to complete the work. Then conduct a discussion of the poem 
using the questions on the practice sheet. Suggested responses are listed here. 

1. Responses will vary.

2. Poets and other writers love words and play with them much as a pet
owner cherishes a pet.

3. smooth, tender; shy, soft, bright, luminous, lazy, cool, honeyed

4. golden fish, downy birds, dappled deer, purring kittens, lazy cattle, pearly
moths, honeybees

5. Some are direct (shy words are deer) and some use "like" or "as" (tender
words are like birds). The direct comparisons are metaphors; the indirect
are similes.

6. fish-simile; birds-simile; deer-metaphor; kittens-metaphor; cattle­
metaphor; moths-simile; bees-simile.

7. The words are performing an action (singing) that is characteristic of
human beings.

8. personification

Closure 

At least three devices are used in Eleanor Wylie's poem to reveal the life 
contained in words. Have students list these three devices in their notes along 
with a definition. 

simile-comparison using like or as 

metaphor-direct comparison without like or as 

personification-giving human characteristics to a nonhuman 

Ask several students to read their definitions aloud. 



Name _____________________ _ Date ___________ _ 

Independent Practice: "Pretty Words" 

1. Do you have a pet? If so, tell what it is, and explain how you feel about your
pet.

2. Explain what Wylie means in her metaphor in line 1: "Poets make pets

of ... words."

3. What kinds of words are like pets to Wylie? What kinds of words does she
love? (for example, "smooth" words)

4. Make a list of seven animals or insects to which she compares the words
that she loves.

a. 

b. 

C. 

d. 

e. 

f. 

g. 

( continued) 
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Name _____________________ _ Dare ___________ _ 

Independent Practice: "Pretty Words" ( continued)

5. How does the phrasing of the comparisons differ? What are the two poetic
devices being employed in these comparisons?

6. Label each comparison in #4 as either metaphor or simile.

7. Note lines 9-10, in which a comparison is made between words and people.
How is this accomplished?

8. What is the poetic device in which an inanimate object is compared to a
human?
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Set 

21. "My Last Duchess" by Robert
Browning 

Ask students to recall a time when they misjudged (or were misjudged by) 
another person or treated another person unfairly. Have several volunteers 
recount their stories briefly. They may mention instances when they made incor­
rect assumptions based on someone's hair, clothing, facial features, speech, etc. 

Objective 

Explain that students will read a dramatic monologue-a soliloquy in which 
a character reveals much about his own personality. They will evaluate two per­
sonalities presented in the monologue and determine whether misjudgment has 
occurred between them. 

Model 

Have students locate Robert Browning's poem "My Last Duchess" in their 
textbooks. Read the poem aloud to the class. 

Guided Practice 

Have students make two columns on a sheet of paper or in their notebooks. 
Label the first column The Duke and the second column The Duchess. 

Now have students read the poem silently, jotting in the Duke's column any 
words, phrases, or lines that help reveal his personality or his attitude toward 
his former wife. For the time being, leave the second column empty. Students 
should note such items as the following. 

• He jealously guards the portrait.

• He keeps the portrait behind a curtain.
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• He says the Duchess received compliments from many men.

• He says she blushed when she was complimented.

• He says she had no sense of discrimination.

• He says she was too easily impressed .

• He is annoyed that she didn't appreciate his "name" enough.

• He pretends humility when he suggests he is not a good speaker.

• He suggests that if he had reprimanded her, she would have ignored him.

• He refuses ever, ever to compromise or bend.'

• He insists that the emissary walk alongside him, as his supposed "equal."

• He collects rare objects, such as the sculpture of Neptune taming a sea horse.

Discuss the results. Ask students to make a personality assessment of the
Duke: Do they like him? Do they trust him? 

Now have students write in the Duchess's column a similar analysis of her 
personality, including her attitude toward her husband and toward her world. 

• She is beautiful, passionate, earnest.

• She is shy, innocent, easily delighted.

• She blushes easily.

• She is happy, full of life, full of wonder.

• She is humble, nonmaterialistic, genuine.

Discuss the results. Do they like the Duchess?

Independent Practice 

Distribute copies of the practice sheet on page 88. Allow ten minutes to 
complete the work; then conduct a discussion of student responses. Suggested 
answers are listed here. 

1. The jealous, insecure Duke probably had her killed.

2. He's helping to arrange a marriage between the Duke and the Count's
daughter. 

3. The Duke is very possessive, not only of objects, but also of people.
Indeed, he treats people like objects.

4. He may hope that others would share his view, but he's more likely issuing
a warning.

5. We learn much about both characters, but clearly we gain more insight
into the Duke's personality, even though he does not intend for that to
happen. This is characteristic of dramatic monologues.



6. He has misjudged her.

Closure 

21. "My Last Duchess" by Robert Browning 87 

Ask students to write a response to this question: If you were the emissary, 
what message would you take back to your employer? Have several students 
read their responses aloud. 



Name _____________________ _ DaIB ___________ _ 

Independent Practice: "My Last Duchess" 

Directions: Read your comments in the columns you created on the Duke 
and the Duchess. Then write out responses to the questions listed below. 

1. What do you think happened to the Duchess? (See lines 45-47.)

2. Explain the presence of the emissary. (See lines 49-53.)

3. Does the reference to the bronze statue lend any insight into the Duke's per­
sonality? (See lines 54-56 .)

4. Why does the Duke tell the emissary about his last Duchess? Does he
assume the emissary will understand and agree with him? Or is he issuing a
veiled warning of what the Count's daughter might expect?

5. Whom do you learn more about in this dramatic monologue: the Duke or
the Duchess? Explain.

6. Has the Duke assessed the Duchess's personality correctly, or has he mis­
judged her? Explain.

© 1994 J. Weston Walch, Publisher 88 English lesson Plans for Substitute Teachers 



22. Shakespearean Sonnets

Set 

Write the words summer vacation on the chalkboard. Ask students to list 
five things that they love about summer vacation. Call on several students to 
brainstorm while you write responses on the board. Then ask students if they 
are aware of any negative qualities associated with summertime. List a few of 
these on the board. 

Objective 

Tell students that they will study today how Shakespeare builds on such 
ideas to create a tribute to his "dark lady" of the sonnets. 

Model 

Distribute copies of the Guided Practice sheet on page 92. Have students 
locate Shakespeare's "Sonnet 18" in their textbooks. 

Read lines 1-2 aloud, and then determine the meaning of temperate (not 
extreme or excessive). 

Ask students to explain the comparison Shakespeare makes in these lines. 
Then write the following on the board and have students copy them onto their 
translation lines. 

I'm going to comp are you to a summer's day. 

You are prettier and more even-tempered. 

Guided Practice 

Have students read lines 3-8. Ask what the "eye of heaven" might be (the 
sun). Ask what can "dim" the "complexion" of the sun in summer (the clouds). 
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Look up definitions of fair in the dictionary. Which definition makes most sense 
here? (beauty) 

Now tell students to think about the five ways in which, according to 
Shakespeare, a summer day or the summer season may not be perfect. 

Call on students to elicit the following responses, and then have students 
copy them onto the translation lines. 

Line 3. Sometimes the sun is too hot. 

4. Sometimes it's cloudy.

5. Sometimes the sun is too hot.

6. Sometimes it's cloudy.

7-8. Everything beautiful eventually changes.

Now have a student read lines 9-14 aloud. Ask what an "eternal summer" 
is. When Shakespeare says his lady will always be "fair" and will have "victory 
over death," is he speaking literally or figuratively? 

(Figuratively: He means that he will immortalize her in his verse. Her body 
may die, but her memory, and therefore her beauty, will live forever.) 

Have students translate lines 9-14 on their poetry sheets. When all are fin­
ished, check their responses. Suggested translations are listed below. 

Line 9. You will not fade. 

10. Your beauty will never change.

11. Death shall never fully take you

12. Even though your body may age.

13. As long as people walk the earth

14. My poem will keep you alive in their minds.

Independent Practice 

Distribute copies of the Independent Practice sheet on page 93. After stu­
dents locate "Sonnet 55" in their texts, have one person read the complete poem 



22. Shakespearean Sonnets 91 

aloud. Ask students to write a brief translation of each of the stanzas and the 
couplet. Suggested translations follow. 

1---4 Nothing man has made can be more permanent than this poem of 
mine. You will be more brilliant here than any soiled monument 
could ever be. 

5-8 Wars might destroy statues, and fights might ruin the foundations of
buildings, but nothing-neither Mars' sword nor war-can ruin the 
memory of you. 

9-12 You shall prevail even against war or death. Every man or woman
who ever lives will know of your loveliness. 

13-14 Therefore, until Judgment Day you will be alive and well in these
lines. All lovers will know of you. 

Now ask how this sonnet expresses an idea similar to that in "Sonnet 18." 

(The lady will be immortalized in this verse.) 

Closure 

Repeat that Shakespeare used comparisons in both sonnets to reveal his 
view that he can offer his "dark lady" eternal life through his poetry. 














































































































